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ABSTRACT 
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involvement , arid inservice training. The evaluation findings are 
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section contains the purpose of , procedures for , and findings from 
each instrument employed in the collect i on of data relevant to the 
major decisions and evaluation questions. It includes (1) independent 
studies evaluation form, (2) leader ship program , (3) workshop 
evaluation form, (4) teacher survey, (5) administrator survey , ( 6 ) 
parent survey, (7) student survey, and ( 8 ) act i vi t i es of the gifted 
and talented education teachers. The appendixes are . included to be 
used as a technical reference. for those interested in replicating or 
studying the research and evaluation associated with the project. 
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INTRODUCTION 



This publication includes the Final Report and the Technical Report of 
the Gifted and Talented Program. 

The Technical Report contains the purpose of, procedures for, and find- 
ings from each instrument employed in the collection of data relevant 
to the major decision and evaluation questions of the 1982-83 Gifted 
aiid Talented Program. 

The Technical Report is not intended to be a document for widespread 
circulation, but rather a technical refp r ence for those interested in 
replicating or studying the research and evaluation associated with the 
project. 
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FINAL REPORT 



Pro ject Title ; G if Led and Talented Program 

Contact Persons: Martin Arocena and Jonathan J. Curtis 



Major Positive Findings : 

1. A required districtwide inservice training for teachers in grades 4> 
5, and 6 was conducted. It is the first time in this District that 

a ma^or inservice was organized to train teachers on topics of Gifted 
and Talented Education. 

2. The Independent Study Kit was disseminated districtwide. Overall, 
teachers who used the kit indicated the materials were useful in 
aiding the development of independent study skills. 



Major Findings Requiring Action: 

1. The Office of Gifted and Talented Education stated three object' as 
related to independent studies and leadership. Two of these three 
objectives were hot met. The third was partially achieved . Care- 
ful consideration should be given to the statement o£ objectives; 



2. Data from a Parent Survey indicate that parents, after the initial 
presentation of the Gifted and Talented Program's objectives and 
goals, are not called back to discuss their children's achievement 
and /or problems. 

3. Empliasis should be placed on continuity of gifted and talented: programs 
from grade to grade and from school to school. 

Findings Summary : 

.identif iciLt-io.ii. Procedures : At present, the District utilizes identifica- 
tion criteria established independently for each program. However, each 
program must follow the Districts requirements of selecting students 
based on at least three criteria. The District has committed itself 
through its Forming the Future Plans to developing uniform criteria 
across the District. 

Curriculum Development : The District's Office of Gifted and Talented 
Education developed a set of materials to te^xh and guide students in- 
volved in independent studies. The Independent Study Kit was disseminated 
districtwide. Overall, teachers who used the kit indicated the materials 
were useful in aiding the development of independent study skills. 
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Evaluation : The evaluation tasks of the Program included, among other 
activities i the collection of data on the areas of independent studies 
and leadership. Students who participated in the Independent- St-Udy B-ro - 
gram were evaluated by the directing teachers on the steps of the Pro- 
j ect 1 s process, on a scale from 1 (negative pole) to 10 (positive pole). 
Examples of the steps evaluated are "the adequacy of the research method 
selected" and "the product developed," The results obtained indicate 
that the group of students involved in the independent Study Program ob- 
tained an average of 7.5 points per item evaluated, and 50% of the stu- 
dents scored an 8 or better. However, the objective stated by the Office 
of Gifted and Talented Education was not met. 

Participants in the Junior High Leadership Program were evaluated by the 
school counselors who were in charge of _ implementing the Program. The 
statistics obtained show that the counselor ratings of the leadership stu- 
dents at Junior High school average approximately 4 on a scale. of 1 to 5 , 
where 5 is the optimum value. The percentage of students scoring 4 or 5 
points was less than 90% for each item. Therefore, this Project objective 
was not met. 

Participants in the High School Leadership Program were evaluated by the 
Program coordinator on a ^cale of 1 to 5, where 5 indicated mastery of 
certain skills developed in the Program and 1 was "not mastered." Results 
indicate that the group _of six students evaluated obtained an average of 
4.5 or better on five of the seven skills evaluated. 

P^r^nf al^nvoiveineht : The District's Gifted and Talented Office organized 
a series of five workshops for parents of gifted students. The topics 
covered included an introduction and general orientation to the District's 
Gifted and Talented Program, a presentation on some specific areas of gifted 
riess, and presentations by guest speakers on issues related to parenting 
gifted children. On the average, the meetings were attended by 40 parents. 

Inservice Training ; The Office of Gifted and Talented Education of the 
District organized an inservice training day required for all District 
teachers in grades 4, 5, and 6. The inservice was attended by approxi- 
mately 535 teachers and support personnel. Overall, participants rated 
the workshops with an average rating of 5 on a scale of 7 points where 
7 was the maximum positive value. 



Evaluation Summary : 

The following is a description of the Gifted and Talented Program of the 
District and a summary of the maj or evaluation findings for the 1982-83 
school year. The findings will be presented by Program component. De- 
scriptions of the instruments used and procedures followed for the! evalu- 
ation of the Program are reported in 1982-83 Gifted and Talented Program , 
Final Technical Report, Publication No. 82.41. 
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DESCRIPTION OF THE PROGRAM 



HOW WERE GIFTED AND TALENTED STUDENTS SERVED? 



The educational needs of the gifted and talented students in the District 
were served by two types of programs. The majority of thegif ted and 
talented classes were planned by teachers at the school level on a 
volunteer basis. Each teacher interested in having a special class for 
gifted students submitted a program plan to be reviewed by the principal 
of the school, the coordinator of Gifted and Talented Education* and the 
Assistant Superintendent for Elementary Education. The program plans 
included a description of the educational objectives to be attained, the 
selection procedure, a list of activities, and a list of resources needed. . 
These classes were subject specific • 

The second type of Gifted and Talented Program consisted of _P ro o r ?^s 
organized and taught by itinerant teachers whose area of specialization 
was Gifted and Talented Education. The itinerant teachers also submitted 
program plans. However, their programs were implemented at various schools. 
In general* _these teachers served the needs of gifted students in special 
areas of gif tedriess such as high-level thinking* general intellectual 

ability, leadership, and future problem solving. There were eleven 

teachers who s-e job was to teach special classes for gifted and talented 
students in the various schools of the_J3jJ5£ricto 



Lands I Have Visited 



J Have been to the land where unicorns roam free: 
Yes, pearly white unicorns [da exist far dream en. 3ut 
for the skeptics, the** art only myths. 

Vn thut land of the unicorn. everything t* healthy and 
green- Trees dance in the wind and flowers waft to each 
other. There is a castle on the hillside made cf ivory 
where the: tord of Love rules. The citizens in this 
kingdom have howeavons. for they are peace lovers. 

I have also been to the land of mermaids where the 
soft nficy water touches you ever so gently. Mermaids 
and waterbabies swim and ptay in zheir kingdom of cor- 
al and their garden of sea & a PJ* and sea peaches. 
Waterbahies play chase .with the dolphins and hide and 
jewk with the fishes. Riding harsecaCK an the seahorse is 
their favorite jam e. 

My favorite land is the land of the rainbow. S\y best 
frierxL is the rainbows daughter. We hate, picnics 
together and eat mist cakes and dew drops. We ride 
btaaitiful winged horses that dance through :he sky. I 
love bouncing on the soft white puffy clouds and ? toy- 
ing tag with the sky babies. 

I have been to ail the wonderful, magical lands where 
mermaids and unicorns exist. I have seen wazerbabies 
arid sJcybdbia play in the paiact of magic, for / ifri one 
of the few. the dreamers. 



v-fi 



Grade 6. ZivaU 
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HOW MANY GIFTED AND TALENTED CLASSES WEKE THERE, AND IN T .v*HAT SUBJECTS ? 

During the 1982-83 school year the District served 2212 students in grades 
K-12 with programs of Gifted and Talented Education. There were 173 pro- 
gram plans filed with the Gifted and Talented Program Office. Figure 1 
shows the number of classes by subjects and level of schools. 



Subject, Gifted/Talented Area Elementary Junior High High School 

Independent Studies 
Language Arts and LA/SS 
Art Museum Visits 
Math 

Computer Literacy 
General Science 
Music 
Symphony 

Future Problem Solving 
Art 

Leadership 
Social Studies 
Journalism 
Chemistry 

Creative and Productive Thinking 
Drama 

Environmental Science 
English 
French 
German 

History /Literature 
Latin 
Spanish 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
16. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 



36 
25 
18 
11 

7 
7 

10 

7 
3 
1 

1 
1 
1 
1 



6 
1 



2 
1 
3 



1 
9 
3 



1 

2 



Total number of programs 



131 



17 



25 



NOTE: The leadership program at the high school level included students from 
several District schools. 



Figure i. COUNT OF GIFTED AND TALENTED CLASSES BY SCHOOL LEVEL. 
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SELECTION PROCEDURES 



HOW-W ERE PARTICIPA NT-S-SELEC T-H)^ 

At present*, the District utilizes gifted and talented identification cri- 
teria established independently for each program. However, flexibility 
in the establishment of selection criteria is restricted by District and 
State guidelines. Every program must have a selection procedure which 
includes three criteria, and this procedure must be explained to parents 
and students. The criteria for selection thus far havie depended otx the 
type of program, the area of gif tedness focused on, and the individual 
responsible for the program. Iri general , teachers used personal inter- 
views, demonstrated ability, achievement test scores^ and scores on tests 
of creativity to select students. The District has committed itself to 
developing uniform criteria* The recommendations of Forming the Future, 
a committee of concerned citizens who set goals for the future in various 
aspects of education in the District, were the following: 

1. Develop a districtwide identification procedure and 
eligibility criteria. 

2. Provide at each campus for continuous identification arid 
placement of eligible children, supported by a computerized 
central student data management system. 

Work in this area has begun, but the uniform criteria are not yet 
established • 
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CURRICULUM DEVELOPMENT 



^^T- -IN^mJCTICmi^^X^E^IiaS WERE- DEyi£QBEP-^-T4IE-0^ 
AND- TALENTED EDUCATION? 



The District's Office of Gifted and Talented Education developed a set 
of materials to teach and guide students involved in independent studies. 
Thirty-six teachers in grades 3-6 used the Independent Study Kit with 
approximately 360 students. These teachers were asked to provide comments 
on the kit. According to the comments received, the kit was well organ- 
ized and provided the students with good ideas. Some representative 
comments are: 

"The research skills and types of study that the kit provides 
are essential and well developed for use and understanding." 

"The thorough organization of the eight basic steps makes the 
kit a great teaching tool." 

Some teachers also gave suggestions for improvement. In general, they 
referred to specific details of the kit, such as the numbering of pages 
and providing more directions to teachers on how to use the kit. Examples 
of the suggestions are the following: 

"It is very difficult to keep the fathering information 1 sec- 
tion organized because all the various topics are numbered 
separately and ail are the same color. Also, it was diffi- 
cult to use the kit to teach the whole class (16 students) 
at once. It seems more efficient to teach the whole class, 
^specially at the beginning of independent study*" 

!t DeveloD a Teacher f s Guide." 



Staff from the Office of Gifted and Talented Education developed a set of 
flash cards to accompany the fifth-grade basal reader. These cards in- 
clude high-level thinking questions. The materials will be disseminated 
during the 1983-84 school year. 
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Wind 

Wind's burning breath 
Sweeps across the countryside 

Sweltering, wailing 
Whistling an unforgeiable tune 

Never again to return? 



Thais Davenport 
Grade 6, Brooke 




x 



Mcvtk Ruuttzdaz 
GAadz 6, ReuAtcn 
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EVALUATION 



WHAT WERE THE STUDENT OBJECTIVES? 

The evaluation component included, among other activities, the collection 
of data and analyses on the Independent Studies and Leadership Programs. 
The purpose of evaluating these activities was to validate the objectives 
stated on the proposal submitted to TEAi There were two student objectives 

1. 90% of the students will receive a rating of 8 or better on 

a scale from 1 to 10 on each of the 8 steps in the independent 
learn ing process as well as on the final product, as judged by 
the teachers, the audience, and the student, 

2. 90% of the students involved in the Leadership Programs will 
receive a rating of 80% or better as judged by teachers, 
students, and those affected by the outcome, using established 
criteria. 



OTE< 



- IND EP END ENT STUD I E S 

Students who participated in the Independent Studies Project were evalu- 
ated by their directing teachers using the Independ ent Studies Evaluation 
Form, This instrument was designed by ORE and consisted of three parts. 
Part A was used to identify the grade and school of the student* Part 
B consisted of eight items which represent steps in the process of con- 
ducting an independent study such as selection of method of study, product 
developed , and presentation. A 10-point scale was designed to evaluate 
each of the eight steps. Each scale has a set of antoriymdus adjectives 
as opposite p>oles. Finally, the third part consisted of two open-ended 
questions requesting information on the Independent Studies Kit. 

Results indicate that the average obtained by the group of students in 
the Independent Studies Program was seven points or better for each of 
the. items. However, on none of the items did 90% o£ the students obtain 
eight or more points^ Thus, the objective for the program was not met. 
Judging from the percentages attained^ the objective, as defined, was not 
realistic for this component. 1982-83 was the first year of use of the 
Independent Studies Kit. Therefore, the results obtained may be taken as 
the baseline to establish achievement objectives in the future. 
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IHIP PROGRAMS AT THE JUNIOR HIGH SCKOOI^-LCTEL- 



Sttidents who participated in the Leadership Program were evaluated at the 
juiiibr high level by school counselors, who were in charge of implementing 
the program. The evaluation form was based on the objectives defined at 
the beginning of the year in the program plans. For example, one of the 
skills measured was the ability to conStinicate iaeas to others in a skill- 
ful manner. A scale of five points was used. 

Results indicate that counselors-' ratings of the leadership students at the 
junior high school level average approximately 4 on a- scale from 1 to 5, 
where 5 was the value indicating that the skill was mastered. After 
analyzing the data collected* itwaj found that the objective stated by 
the Office of Gifted and Talented Education was not met. Judging from 
the statistics obtained, the objective stated appears to be unrealistic. 

LEADERSHIP PROGRAM AT THE HIGH SCHOOL LEVEL 

A Leadership Program called Austin Council for Tomorrow was implemented 
at the high school level . The participants represented all the District's 
high schools. The members of the council selected a problem in the 
community and worked jointly constructing, implementing, and evaluating 
a plan of action. Participants began this particular project, alternative 
housing for the elderly, in February 1982. 

At the end of the project. Hay 1983, each student was evaluated by the 
project coordinator on eight skills developed through project participa- 
tion. A scale of five points was used, with 5 indicating that the skill 
had been mastered and 1 indicating no development. Sdine examples of the 
skills evaluated are goal setting and effective group communication. Re- 
sults show that the group of six students evaluated obtained an average 
of 4.5 po ints or better on all the skills evaluated except one. The 
average for group management strategies was 3.8 points. The Program 
objective for the Leadership Program at the high school level was par- 
tially achieved; Program students met the objectives in seven of the 
eight items evaluated. 



If you asked a boy if he likes snow. 

He'd probably never say no. 

On a snowy day a kid would never say, 

"J don't want to go out and play today." 

Kids go with snowflakes like milk goes with cornflakes. 

So say HELLO to a snowy day. 

Dane Caruthers 
Grade 4, Winn 



I 

I 



What A Kid Wouldn't Say 



iii 
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INSERVICE TRAINING 



WHAT INSERVICE TRAINING Dffl TEACHERS RECEIVE? 

The Offices of Gifted and Talented Education and Staff Development organ- 
ized an inservice training day required for all District teachers in 
grades 4, 5, and 6 to familiarize the District f s teachers with: 

0 procedures for the identification of gifted and 
talented students, 



• strategies to teach gifted and talented students, 
9 high-level thinking questioning, 

• and the resources available in the District to 
support gifted and talented education. 

The inservice was attended by approximately 535 teachers. The day was 
divided into two sessions, morning and afternoon. Each session con- 
sisted of six groups with identical agendas. 

Participants of the inservice were asked to evaluate the overall in- 
service session as well as various aspects of the workshop .such as 
clarity of objectives, materials presented, content, pace, and knowledge 
gained. Space was provided for open-ended responses identifying strengths 
and weaknesses of the inservice training provided. 

The following findings come from the teacher evaluation: 

e The obtained average value for knowledge gained was 
4.74 on a scale from 1 to 7 where the latter was the 
optimum value expected. The poles of the scale were 
M negligible M and "significant.' 1 

9 The average rating for the overall workshop was 5.11 
on a scale of seven points where seven was the opti- 
mum value.. The poles of the scale were "excellent" 
and "poor." 

The results seem to indicate that most teachers perceived the training 
as valuable to them; However, the results obtained were below the values 
expected by the organizing staff. The fact that the inservice was re- 
quired may have had something to do with this finding. 
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Among the specific points mentioned by the respondents as valuable were: 

• strategies to teach gifted and talented students, 

0 curriculum activities specifically designed for 
gifted and talented students, 

e and descriptions and instructions on how to use 
the Torrance Test of Creativity. 

Two areas were mentioned frequently as neediSg improvement. They were: 

• repetition of activities and ideas learned in other 
inservice training workshops, 

• and the required nature of the event. 



*o$; _ ^ 
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GAadz 4, Hou^.ton 




One ear forward, 
One ear back. 
Here comes Daisy 
White and black. 
Masked and spotted 
from head to tail. 
She barks at the person 
who brings the mail. 

bVhenever she feels 
a coot breeze 
she sits down 
under 
the 
trees 

The only bad thing 
about Daisy is that 
she has fleas. 



Katie Koch 
Grade 4, Zavala 
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PARENTAL INVOLVEMENT 



HOW WERE PARENTS INVOLVED IN GIFTED AMD TALENTED EDUCATION? 

The District's Office of Gifted and Talented Education organized a series 
of workshops for parents of gifted and talented students. The first work- 
shop was a general orientation meeting for parents about the District's 
Gifted and Talented Program and the resources available. During this 
meeting, teachers who were in charge, of managing the Program for gifted and 
talented students were presented. There were also two meetings where 
staff from the Gifted and Talented Office presented some of the specific 
programs and components of the Gifted and Talented Program such as 
high-level thinking, and creative problem solving; Finally, there were 
two presentations made by noted speakers of the community where the issues 
of parenting the gifted and talented child where addressed. The five 
workshops were attended by an average of forty parents each. 

Responses to a parent survey designed by Texas Education Agency provide 
some information about parental involvement. This survey was 
administered only to parents of sttidents in Gifted Programs in grades 
5, 7, and 9. There were 504 surveys sent; however, only 32% (163) were 
completed and returned* The following findings come from that source: 

a- Sixty percent (97 of 163) of the parent respondents 
said they had been invited to visit the Program and 
had been given the opportunity to visit with the 
Program teacher. However, 53 parents of 163 (33%) 
said they had hot, and 13 parents (7%) did not 
address the item. 

© Twenty-nine percent (47 of 163) of the parents who 
returned the questionnaire said they attended parent 
activities related to problems, needs, and programs 
of the gifted and talented students. However, ill 
(68%) said they did not attend, and 37 (23%) did not 
address the item. 

o Ninety percent (146 of 163) of the parents who re- 
turned the survey said they would like their children 
to continue in the Gifted and Talented Program. Only 
13 parents (8%) sa id they wuld not, and 4 parents 
(2%) did not answer the question i 
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The. information collected on parental involvement seems to indicate that 
the parental involvement component of the Gifted and Talented Program 
would be enhanced if the following recommendations are implemented . 

• Continue with the organization of parent workshops 
related to specific areas of gif tedness and parenting 
gifted and talented children. The topics seem to be 
■relevant to the interests of the pamts. 



© Have teachers in Gifted and Talented Programs meet 

parents more often to explain the goals of the Programs, 
arid to provide follow-up information to them throughout 
the year. 

© Increase the circulation of the Program's newsletter 
to include ail parents of students in Gifted and 
Talented programs. 

© Identify strategies to assure that other parents 
who may 1 not be involved in the Program have ways 
to receive information. 
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GIFTED AND TALENTED PROGRAM 
APPENDIX A 
INDEPENDENT STUDIES EVALUATION FORM 



A-1 



INSTRUMENT DESCRIPTION: 

INSTRUMENT DESCRIPTION: 

. Brtel Description- of the Instrument: 
The Independent Studies Evaluation Form consists ~f three . pares . . .Pare A identifies 
the students" grade and school; Part 3 consists of eight Items which represent steps 
in the process of conducting an_ independent study project. A 10 point scale was designed 
to . evaluate each of the . eight steps. Each. scale has a set of .antqnvmqus_ ad_iec tives as 
poles: Finally,, the third -part .consists .of two open-ended questions requesting 
information on the Independent Studies Kit. 

To whom was the instrument administered? - - _ _ _ 

To teachers who requested the Independent Studies Evaluation Form from the Office 

of Gifted and Talented Education. 



Hew many times was the instrument administered? 
Only once. 



When, was the instrument_3dministered? 

The Independent Studies Evaluation form was sent to teachers directing study 
projects on May 9, 1983. 



Where was the instrument administered? - 
Teachers evaluated students at their schools. 



Who administered tne instrument? 

ORE mailed the forms to teachers. T'.:e instrument is self -administered . 



What training did the administrators have? 
Not applicable. 

Was the instrument administered under standardized conditions? 
Unknown . 



Were thsre problems with the instrument or the administration that 
might affect the validity of the data? 

Unknown . 

Who dave'oped the instrument? 

The Instrument was developed by ORE based on information received from the 
Office of Gifted and Taler.ted Education. 



What reliability and validity data are available cn the instrument? 
^or.e . 



Are there norrn_^_eta _ ayajU_o_Le_for in tare re tin g the results? 
There are no norm data interpreting results. 
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Independent Studies Evaluation Form 
Purpose 

An evaluation form was designed by ORE to address the following decision 
and research questions: 

Decision Question Pi : What components of the present District 
effort, if any, should be modified or deleted? Should any com- 
ponent be added? 

Evaluation Question Dl-15 : Was the stated objective attained 
for students involved in the Independent Study Program?: 

90% of the students will receive a rating of 8 or better 
on a scale of 1 to 10 on each of the 8 steps in the in- 
dependent learning process as well as the final product 
as judged by the teachers, the aud ience, and the student • 

^valuatdon Question Dl-19: Is the Independent Study Kit used 
: by teachers of the gif ted/ talented students? Does it meet a 
need for instructional materials for gif ted/ talented students? 
Should it be modified? 



Procedures 



The Gifted/Talented Education Office developed, during the 1981-82 school 
year, a set of materials to teach and guide students interested in com- 
pleting an independent study project. The set of materials was called 
the Independent Study Kit and it was sent to teachers and librarians of 
the District who requested it. 

The Gifted/Talented Office of the District set an achievement objective 
for students conducting independent study projects. It is presented 
in the purpose section of this append ix; To _ v ? 1:i: ^ a ^ e this objective, 
ORE designed the Independent Studies Evaluation Form. It is based on 
information provided by the G/T Office. 

The Independent Evaluation Form was mailed to District teachers and li- 
brarians who reported using the kit and who had students conducting pro- 
jects in grades three to six. - Each directing instructor completed one 
form for each of the students under his/her supervision. 

The Evaluation Form consists of three parts: 



o Identification items. 



o Evaluation of processes and outcomes of the 
independent study project. 
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o Teacher comments on the Independent Study Kit. 
Each part will be described as follows: 
A. Identification items. 

The students evaluated remained, anonymous • However, evaluating 
teachers were asked to report the student* s school and grade. 

3. Processes and Outcomes of the Independent Study Project. 

This section consisted of eight items which represent steps 
in the process of conducting an independent, study proj ec t, 
such as research questions selected and collection of information, 
among others. A 10 point scale was designed to evaluate each of th 
eight steps. Each scale has a set of antonymous adjectives as 
poles. Teachers were asked to circle the number on the scale 
that reflected the student's performance* according to their own 
judgement . 

C . Teacher Comments on the Study Kit. 

To collect information on the _ Independent Study Kit per se, 
teachers were asked to identify, in their opinion, the best 
aspects of the kit, and make suggestions for improving the 
materials . 

A copy of the Independent Study Form is included in this appendix as 
Attachment A-l . 

After evaluating the participating students, directing teachers sent the 
completed forms to the ORE for tabulation of results and analyses. 

Resul ts 



HOW MANY EVALUATION FORMS WERE RETURNED? 

At the end of the school year, 134 completed forms were sent to ORE for 
tabulation and analyses. 

Figure A-l presents the breakdown by grade of the students evaluated, 
and Figure A-2 shows the number of forms received by school. 



Grade 



Number of Students 



Percentage 



Third, grade 3 2 % 

Fourth grade 38 28 % 

Fifth grade 32 24 % 

Sixth grade 48 36 7, 

Not classified 13 10 % 

Total 134 100 % 



FIGURE A-l. COUNT BY GRADE OF THE INDEPENDENT STUDIES EVALUATION 
FORMS RETURNED. 



School N. of evaluation forms received 



Earring ton 


1 


Becker 


17 


Campbell 


1 


Gullet 


?R 


Langford 


7 


Read 


18 


S, Houston 


8 


Odo-m 


2 


Matthews 


13 


Webb 


13 


Sa'nchez 


5 


Winn 


16 


Unidentified 


5 



Total Students 134 



riGURE A-2. NUMBER OF COMPLETED EVALUATION FORMS RETURNED BY SCHOOL. 



Was the Achievement Qbj ect-iv-e— Me-t ? 

To validate the objective for the independent studies program; two 
statistical analyses were conducted* computation of descn, ive 
statistics and., the frequency of scores above 7, item by item. Figure 
A-3 presents the descriptive statistics. 
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Item 


N 


Average 


SD 


SE 


1. 


Organization of the 
topic 


134 


7.34 


1 .87 


. 1 61 


2. 


Research Questions 
Selected 


134 


7.35 


1 .86 


. 1 61 


3. 


Method of Study 


134 


7.46 


1.67 


.144 


4. 


Use of Resources 


134 


7.27 


1.81 


.157 


5. 


Collection of Informa- 
tion 


134 


7.50 


1 .87 


.162 


6. 


Product Developed 


118 


7.65 


1.75 


.161 


7. 


Presentation of Project 


118 


7.56 


2.04 


0.188 


8; 


Overall Evaluation by 
Directing Teacher 


134 


7.32 


1.87 


0.16 



FIGURE A-3. DESCRIPTIVE STATISTICS BY ITEM OF THE INDEPENDENT 
STUDIES EVALUATION. 



The results shown in Figure A-4 indicate thenumber of students who 
scored an eight or better on each of the items of the Evaluation 
Fo nn • 



A-6 
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N of students with a Percent of 

Item score of 8 or more Total 

1; Organization of the 71 53$ 
topic . 

2. Research questions 7 5 56% 
s ei ec t ed . 

3. Method of study". 74 55% 

4. Use of resources. 65 49% 

5. Collection of 71 53% 
inf orma tion. 

6; Product developed; 7 2 61% 

7; Presentation of the 70 59% 
proj ec t ; 

8; Overall evaluation 69 51% 
by directing teacher; 



FIGURE A-4 . NUMBER OF STUDENTS TOO SCORED 8 OR MORE ON EACH ITEM OF THE 
INDEPENDENT EVALUATION FORM. 



The results obtained and presented above indicate that the objective 
stated for this Program by the Office of Gifted and Talented Education 
was not met. Judging from the percentages attained, the objective, as 
defined, was not realistic for this component. 1982-83 was the first 
year of implementation of the Independent Studies Kit. Therefore, the 
results obtained this year may be taken as the baseline to establish 
achievement objectives in the future. 

Was the Independent Study Kit used by teachers of the gifted and 
talented students ? 

A roster of all the teachers and librarians who requested the inde- 
pendent Study Kit was provided by the Office of Gifted and Talented 
Education. Each listed instructor was contacted by telephone and 
asked three questions, 1) were they using the Kit?, 2) if they were, 
at what grade level?, and 3) with how many students? Thus, it was 
found that 36 teachers in grades K-6 were using "he Kit: with 3 92 
students . 
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Does the Independent Study Kit meet a need for gifted students? Should 
it be modified ? 

There were twelve teachers > T ho shared their views on the merits_of _ the 
kit. In general, these teachers had a favorable opinion. The follow- 
ing aspects of the kit were mentioned by the responding teachers: 

"The numerous avenues pointed out to the children every step 
of their chosen project. ,! 

"Having everything in cne place so students can browse 
through as needed." 

"Selecting and organizing the topics are excellent." 

"Challenging to highly skilled students. It offers un- 
limited subject matter." 

"Teaches the students other ways to use information," 

"Provides a research mode." 

"Students learn basic skills of letter writing, research, etc." 

"The research skills and types of study that the kit provides 
are essential and are well developed for use and understanding." 

"The ideas given and the way research skills are broken down." 

"The thorough organization of the eight basic steps makes the 
kit a great teaching tool." 

"The big Book of independent study provided good practice of 
skills." 

Some teachers also gc^ ve suggestions for improvement. All of these 
suggestions are presented below. 

"It is very difficult to keep the 'gathering information 1 sec- 
tion organized because a31 the various topics are numbered 
separately and all are the same color. Also, it was diffi- 
cult to use the kit to teach the whole class (16 students) 
at once. It seems more efficient to teach the whole class, 
especially at the beginning of independent study." 

"My main complaint is chat most of the children had a hard 
time following through with what they said they wanted to 
do. By the end, the independent study project became a 
chore to complete, not fun to finish; Next year I think 
they'll have a better idea of what is expected." 
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rt Mbre examples of types of higher level questions that would lead 
to varied methods of study, 11 

"Training for teaching usin£ kitfor the first time; I loved 
using the program though I learned with my students . " 

"Section on making note cards." 

"Provide a g/t teacher to work with all gifted kids simultaneous- 
ly while they use the kit;" 

"Needs more teacher direction for isage; It's monotonous/ 
cumbersome for a child to go through independently." 

"Develop a corollary to be used with primary (K-3) students," 

"Numbering of pages is confusing." 

' "Develop a Teacher's Guide." 

"Maybe make a Level I and Level II kit." 

"Include a section which would present to the student the format 
for written formal reports." 



ATTACHMENT A-l 

41 

[Dependent study evaluation form 

n wt^m^m gas- 

SI ACTING T3ACH E3: 

OCNE UNTIL 7HE EVALUATION IS IN; 50 

PLEASE CWWTg A FORM .-CP. EACH PARTICIPATING STUDENT IN GRADES 3 -J. 

SRA3E OF STUDENT EVALUATED: 3^55 SCHOOL; . - 

c T -.pr NT . s • NITIALS : ( Ths student's identity win. remain anonytncas. 

The initials will help the directing teacher 

to evaluate "each student only once.) 

RECESSES ANO OUTCOMES OF THE INDEPE N DENT aqqjECT . 

PLEASE CIRCLE THE Nl\M5ER ON THE SCALE THAT REFLECTS THE STUDENT'S PERFORMANCE. 

1. ORGANIZATION nr ^: TO?! C WELL-PLANNED ?CCRLY ?L;NNED 

2. RESEARCH QUESTIONS SELECTED PROSING TRIVIAL 

IC 9 3 7 6 5 4 3 2 1 

' 3 ' -THCO OF STUDY jiriTSaviSi, ADEQUATE INADEQUATE 
LIE PAR v RESEARCH; RESERVATION , ^ - ; - _ ; 

EXPERIMENT, FIELD "RIPS OR *0 * 0 ' 5 3 

07-iERS; 

< USE OF RESOURCES (INFORMANT AND/ SKILLFUL UNSKILLFUL 

OR DOCUMENTS AND MATERIALS ) 10 3 3 7 6 5 ^ 3 2 1 

* 

5. COLLECTION OP INFLATION ^tSVA.NT TO TC?!C ISftEtS'/AMT 

10 9 3 7 6 ! - 3 2 I 

5; ?<ics«cr bsv*!.ops: excsl-lint ?G0? - 

. IC 9 3 7 6 5 - 3 2 : 

r. ?«ssntat:c?i o? ==ojec" excelle.mt 5 °" 

13 $8763232! 

3 5v«al: svitanc'i b" excellent " ccr 

3^;? Q'J£S- :C'!3 Of :-'---£3T TC TS- srSTq-i-sr- 

5: '.ir-' A" A S3 THE 3E3T iS?3:T3 OF THE INDEPENDENT 3T!J3Y <"? 



■><> 3-Gd33-::;i3 



i.:a ;:'"cv:-i3 v\zi~V:~.l"~ stucy <:t :p.E: 



.-. ;-rcj 3"r.cr.3 "-.r.ir".7 : 



A-lD 
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GIFTED AND TALENTED PROGRAM 
APPENDIX B 
LEADERSHIP PROGRAM EVALUATION COMPONENT 



ERIC 



B-l 
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^SCRIBXION: - 

Brief description cf the instrument : 

The High School leadership Fdra consisted of an objective containing five components. 
Each of these components was evaluated in termsof afive-point scale where 5 indi- 
c ^ced that the skili__was mastered i and 1 indicated the skill was not developed. An 
example of a skill evaluated is che ability to select goals. 



To whom was the instrument administered ? 

to participating students on the Austin Council for Tomorrow. 



How many tin e s was -he ir.str j umen-':--admi-n-is-tered T 
Only once. 



When was the Instrument administer ed? 

The evaluation f^ns w°re conpleced during the last week of classes of the 
198 2-33 school year. 

Wher e was the ir.struz.onc admlr.Is t a red ? 
Ir. the Gifted and Talented Office. 

Who a cm 1 ri 1 j Z e r ^d t h -2 tr.sz rum e rt - ? 

The evaluation form was administered by the coordinator of the program. 

V hat trainin g- il-i—tjve— admin is t rata r? have ? 

Instructions to complete the form were provided by the Office of Research 
and Evaluation. 

Was the instrument xdmini 5 ter ed under standardized conditions ? 
L'n known. 

■the val i i i t y of the data ? 
Unknown. 



Who developed the -inrS t rumen 1 ? 

The_ Gifted and Talented Office in ccoperaEiori with the Office or Research and 
Evaluation. 

Are there ncrm ^ata aval lab le for interpreting the results ? 
Sot applicable. 
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INSTRUMENT DESCRIPTION: 



3rief description of — th e ^ns^t-rnmen-c : 

The Leadership Evaluation Form consists of seven objectives which were stated by 
the school counselors .of the District in cooperation with personnel from the 
Gifted and Talented Office. Each objective has a five-point scale and it varies 
from 5 which indicates the skill was mastered to 1, skill not developed. 



To whom yas the ins^trumeort administered ? 

The instrument was .administered to students participating in the leadership 
.program it chese ;hree schools: 

Murchisoh, Pearce, and Lamar. 

Hew nany tizies was the Ihstrument administered ? 
Only once. 



When was the instrument administered ? 

The instx-ument was administered during the last week of classes of the 1982-33 
school year. 

Where T ^as the instrument administered ? 
It vas administered at the schools. 

Who administered the iris :run:er.t ? ■ ; 

The counselor (s) in charge of the program at each school. 

What training lid the idalnis tratd rs have ? 
Not applicable. 

'Was the ir.s t r-r.er. t admir.is ter^d ur.de r 3 tar.dariizez o r. d i t i j n 5 ? 
Unknown. 

Were there Problems with, the instrument or the administration that ~ i ; h t affect 
the valiiif> of the data ? 

Unknown; 



Who developed the iris trumenc ? 

The objectives were written bv the counselors, and the scale used to measure 
was adopted from the program plan. 
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Leadership Project Evaluation Component 



Purpose 

Evaluation activities were conducted by ORE to address the following 
decision and research questions: 

Decision Qu£st icm-D-^U What components of the present District 
effort, if any, should be modified or deleted? Should any 
component be added? 

Evaluation Question Dl-1 : Was the stated objective for 
students involved in the leadership abilities program for 
grades 7-8 and 9-12 met? 

The objectives stated by the G/T office for the leadership program were 
the following: 

For grades 7 and 8: 

90% of the students will receive a rating of 80% or better 
as judged by teachers, students, self and others affected 
by the outcome using established criteria. 

For grades 9 - 12: 

90% of the students will receive a rating of 80% or better 
as judged by teachers, students and those affected by the 
outcome using established criteria* 



Procedures 



To validate these objectives, participants in the leadership program at 
the junior high school level were evaluated by the counselors in charge 
of implementing the program. At the high school level, participants were 
evaluated by the project coordinator who was a teacher from the District's 
Office of Gifted and Talented Education. 

The instrument used to evaluate the participating students in the leader- 
ship program was the set of objectives listed in the program plan. A 
program plan includes a description of the goals and obj ec tivesof each 
class, an explanation of the criteria used to select students, and a 
declaration of support services needed. These program plans are sent to 
the Office of Gifted and Talented Education for approval. 
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The objectives defined. in the. program plans state skills and/ or_ knowledge 
that participating students will learn through tile activities of the 
specific program, during the school year. The list of objectives is 
accompanied by the following evaluation scale: 

5. MASTERED 

4 . COMPLETED 

3. PARTIALLY COMPLETED 

2. INITIATED 

1. NOT DEVELOPED 



HIGH SCHOOL LEADERSHIP PROGRAM . 

A leadership program called Austin Council for Tomorrow was implemented 
at the high school level. The participants represented all the District's 
high schools. The members of the council selected a problem in the 
community and worked jointly constructing, implementing* and evaluating 
a plan of action. Participants began this. par ticular project, alternative 
housing for the elderly, in February of 1982. 

The objective defined by the project coordinator for the Austin Council 
for Tomorrow was the following: 

Students in the leadership program^ the_Austin Council for 
Tomorrow, will develop skills in the following areas: 

1. leadership rights and responsibilities 

2. group management strategies 

3. self -discipline techniques. 

4. effective group communication 

5. decision making 

6. goal setting 

7 . public speaking 

8 . research techniques . 

Counselors and project coordinators directing the leadership programs 
completed an evaluation form for each participating student. Once com- 
pleted, the instructors sent the forms to ORE for tabulation and analyses. 



LI? PROGRAM AT THE JUNIOR HIGH LEVEL. 



The leadership program at grades seven and eight were implemented in 
the following three junior high schools of the District: 

Lamar Junior High 
Murchison Junior High 
Pearce Junior High 



B-5 

*S - 



82.41 



The objectives stated for the leadership program at the junior high level 
were the following: 

1. Identify and evaluate strengths and weaknesses in oneself in 
regard to the leadership skills listed below and demonstrate 
an improvement in the weaknesses. ^ 

a. making decisions quickly 

b. accepting criticism 

c. delegating responsibility to others 

d. being able to forsee problems 

e. seeking ideas from others 

f . possessing good self-control 

g. being a good listener 

h. communicating well with others 

i. possessing self-conf idence 

2. Describe, demonstrate and understand when to_use one or more 
successful methods of leadership. For example: 

a • autocratic 
bo democratic 
c. free-rein 

3. Communicate ideas to others in a skillful manner by applying 
communication skills (listening, speaking, reading, writing) 
in actual projects selected by the group. 

4. Define the? purpose of the group and participate in goal 
seler tion. 

5. Select activities that reflect the goals and purpose of the 
group. 

6. Resolve conflicts in a logical, constructive manner. 

7. Demonstrate problem solving ability by utilizing a 'planning 
technique such as the one below: 

- identify task 

- collect information and classify 

- analyze facts 

- consider alternate courses 

- select course of action 

- determine and allocate resources 

- evaluate outcomes, products and people involved. 

8. Applv leadership skills, communication skills, goal setting skills 
decision making skills, conflict resolution skills and public 
speaking skills in carrying out a "real life ,f project. 

9. Demonstrate leadership skills by preparing for, participating in, 
and making presentations at districtvide leadership workshops 
organized by the leadership groups. 

2 r 
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Results 



HIGH SCHOOL LEADERSHIP PROGRAM . 

The Austin Council for Tomorrow is a special leadership program for high 
school students. Participants in the program develop leadership _skill_s 
through a hands-on experience. The program is directed by a teacher who 
acts as project coordinator, but students are allowed flexibility in the 
selection of a project based on an identified problem in the community* 
and the means and ways to reach a resolution. The activities of the 
Council are not limited to the school year. The project "housing alter- 
natives for the elderly 11 began in February of 1982. Thirteen students 
were, selected to participate in the Council from all District high 
schools, bat only a group of six concluded the project. 

Results indicate that the group of six students evaluated obtained an 
average of 4.5 or better on a 5 point scale on all the skills evaluated 
by the project coordinator except one. The average for group manage- 
ment strategies was 3.8 points. Figure B-l shows the statistics for 
each item. 



Percentage of Students 





Item 


N 


Average 


SD 


Who Scored A 


1 . 


Leadership rights and 
responsibilities 


6 


5 


0 


100% 


2. 


Group management 
strategies 


6 


3.8 


0.72 


66% 


3. 


Self -disc ipline 
techniques 


6 


4.5 


0.54 


100% 


4 . 


Effective group 
cormnanica tion 


6 


4.5 


0.54 


100% 


5. 


Decision making 


6 


5 


0 


100% 


6. 


Goal setting 


6 


4.8 


0.40 


100% 


7. 


P'ublic speaking 


6 


4.16 


0.98 


66% 


8. 


Research techniques 


6 


4.66 


0.51 


100% 



FIGURE B-l. DESCRIPTIVE STATISTICS AND PERCENTAGE OF STUDENTS, SCORING 
4 POINTS OR ABOVE BY ITEM FOR THE AUSTIN COUNCIL FOR 
TOMORROW. 
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The student objective stated by the Office of lifted and Talented 
Evaluation for the high school level was partially achieved. Program 
students met the objectives in six of the eight items evaluated. The 
areas in which the stated level was not achieved were group management 
strategies and public speaking. 

JUNIOR HIGH SCHOOL LEADERSHIP PROGRAM , 

Counselors in charge of implementing the leadership program at the 
three participating juniorhigh schools returned completed evaluation 
forms for 27 students. Each of these studencs was evaluated on nine 
items. Figure B-2 shows descriptive statistics of the data analyzed. 



Percentage of Students 





I tern 


IN 


Average 




ocoring h or 


i. 


General leadership 
skills 


27 


4.10 


.786 


82% 


2. 


Understanding and appli- 


27 


3.85 


.803 


70% 




cation of several methods 












of leadership 










3. 


Communication of ideas 
to others 


27 


3.96 


1.10 


89% 


4. 


Group management 


27 


4.03 


.838 


85% 


5. 


Decision making 


27 


4.14 


.848 


81% 


6. 


Resolution of conflicts 


27 


3.89 


1.06 


70% 


7. 


Preparing plans of 
act ion 


27 


4.00 


.816 


78% 


8. 


Completion of a 
"real life 11 project 


27 


4.10 


1.06 


74% 


9. 


Public speaking 


27 


4.07 


1.08 


70% 



FIGURE B-2. DESCRIPTIVE STATISTICS OBTAINED FOR THE JUNIOR HIGH SCHOOL 
LEADERSHIP PROGRAM. 

The statistics obtained show that the teacher ratings. of the leadership 
students at junior high school average approximately 4 on a 
scale of i to 5 where 5 is the optimum value. 
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After analyzing the data collected, .it was found that the objective stated 
by the Office of Gifted and Talented Evaluation was not met._ The per- 
centage of students scoring 4 or 5 ooints was less. than 90% for each item 
as stated in the objective. Judging from the statistics obtained, the 
objectives stated appear to be unrealistic. 

This appendix includes three attachments. Attachment B-l includes the 
pamphlet used to announce the Austin Council for Tomorrow Program. It 
contains a description of the Project. Attachments B-2 and B-3 present 
the evaluation forms used to evaluate the leadership programs at both 
levels, junior and senior high schools. 
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ATTACHMENT B-2 



STUDENT NAME: - 

SCHOOL; 



TEACHER: 

SUBJECT AREA OR COURSE TITLE 



GRADE LEVEL: To*. 3 PROGRAM PLAN 



To indica 
follows : 



:e the degree to which objectives have been met, rate on a scale as 



5 Mastered 
4 Completed 



3 Partially completed 
2 zni tiated_ 
1 Not Yet Begun 



f3 
C 
^3 



0 



bjectivzs 



c: 
o 



rn 
&* 

c 
o 
E 

O 



4-J 

-a 
a 



> 



a 

rd 

c- 



a 



CO 



CJ 



1 



' Bxch membe/L o£ ^dte Zzad^utvip g/wap 'Jii&l bz 
ablz to~: 



7.- 



Zdznti^y and zvaJLmutz ^txzngliti and 'Mzzk- 
n&4Z6 in onzAzl£ in xzgcid to iliz Lzadzn.- 
h Ivip ±\uJUU> Lisitzd bzicw and dzmomtftatz 
an Zvp/iov zmzni in tkz weafenea^ei . 
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d. 
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bzing abiz io ^oxzlzz pA.obi-mA 
A zzkJjig idzaA ixom . o£kz,u 
pcAAzst-ing gccd ^zl^-ccntioi 
bzing a good Z,Liiznzx. 
ccmmwxiz^ting wztl '.ec£/t otlizfci 
pba zz 6 ing izl^- zo n fa 



kidz^xzz 



*>.tai-d ivkzh 



dzbttLbz/dzmofatSJotz and and, 
tc iLii Z onz QA._ moA.z Zucc&n £llZ mtthocA o$ 
Izad&is'Aip . ro<x z:avnpZz: 

a. - ai^toc^tic 
fa,- dzmo c/uztic 

C. - $<lZZ-A.Zi}l 

zcrmuYiicjcutZ idzas to oi/izu In a ikiZt^ixl 
mann&i by appZyihg corrmu'/iicaZion 6ki£t$ 
{ZihtZiiing, SpzakAjig f Azadind, lOJtiting) -in 
actual P'tcjzcti izLzcXzd by tltz gxcap. 



dz^inz thz pu/tpo6Z a£ thz ckoup and pa/iti- 
ccpatz in goal zziz&tion. 
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\ ATTAdfrlENT B-2 



STUDENT NAME; 
SCHOOL YEAR:_ 
SCHOOL; 



TEACHER 



SUBJECT AREA OR COURSE TITLE:. 

GRADE LEVEL: 



PROGRAM PLAN # 



To indicate the degree to which objectives have been met, rate cn a scale as 
follows : 



5 Mastered 
4 Completed 



3 Partially completed 
2 Initiated 
1 Not Yet Begun 



-3 



0 



£. 

o 

OJ 

a 



O 



a 
> 
a 



3.- 



9.- 



azZzzZ <zc£iv~£tLz& tivxX Kz^Zzzt tliz goaZz 
and pu/ipo&z oq the gnoup* 

<\z,i'aZv& con$Zsict$ in a ZogZzaZ, zoMZXuctiv 
manh&i. 

dzmQ'a&'Virjtz pxobZm AcZvirig ahZLLty by 
uZiLizlng a pJZann^ihg izzhruioaz tuck ai #ie 
one b 

- Zdz'/vti&y -tosfe 

- doZZzc-t Zn£c/uv.aXion and cZcLS^Z^y 

- anaZyzz $ac£s 
~ zdrUidzA. aZtz/inaXz cqu/UZ* 

- szZzct zoiir^z o& action 

- dzX2Aminz and aZZoccXz xiAouJizth 

- zvaZuaXz QtLiccmzA, products and 
pzopZz invoivzd 

appZy Zzad&ukZp 4 cirrnnw^caiion 
ikJilZs-, goaZ szXZuig tkiZ&s, dzcJ^Zan mariirip 
&kjjL&i con£ZXcX xcscZuXion 6k£ZZs and 
pubZic _ypz/zlting Skttti in zaxxying oat a 
"sizaZ Zifa" pn.ojzz£. 

dzwcnslyiajtz Zzadzn^hip skiZZsiky pn.zpaXA.ng 
iak, pcAXicipcJU.ng in, and waiving .phJti'za^ 
taticte cut cLis t/iicX- ividz Zz&dzAAiiip ico.tfe- 
tkop* Qxgaruizzd by ifiz Z2&dzk.skZp gsteupA; 
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ATTACHMENT B-3 



STUDENT NAME:_ 
SCHOOL YEAR:_ 
SCHOOL; 



TEACHER: 



SUBJECT AREA OR COURSE TITLE: The Austin Counci 

GRADE LEVEL: PROGRAM PLAN ■? 



Tomorrow 



To. indicate the degree to which objectives have been met, rate oh a scale as 
follows: 

5 Mastered. 3 Partially completed 

4 Completed 2 Initiated 

1 Not Yet Begun 



ERjt 



Obj<zciiv<z% 



Students in the leadership program .ACT, The 
Austin Council for Tomorrow, wiil develop 
skills in the following areas: 



1. leadership rights and responsibilities 

2. group- management strategies 

3. self discipline techniques 

4. effective group communication 
decision making 
goal setting 
public speaking 
research techniques 
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GIFTED AND TALENTED EDUCATION 
APPENDIX C 
WORKSHOP EVALUATION FORM 



C-1 



41 



INSTRUMENT DESCRIPTION: WORKSHOP EVALUATION FORM. 

3 rl e f i<zs zvtz z.iz7. zz zr.e ir. s^ztrMz^ent : 

The Workshop Evaluation conn consists px four components: a) idencif icacion _of par tic ipan ts 
by grade only and workshop .atceeded; b) seven variables. measuring various aspects of the. 
workshop, c) two open-ended questions concerning valuable points obtained frbn the. workshop 
and an additional question of whether the participants tele Che need for additional inforna- 
tion. 

Each of che eight variables that aeasure various aspects of the workshop is scaled on 
a seven point scale. 

To vhctz vas trza tzzszzrztztziz ac^j.r.is ter^d? 

To participants of the inservica training on sifted and talented education. 



It was administered only once per workshop. 



Sr. e n w a i - -t^ve— ZWvs -syaaeas— s r.la t *r°d ? 

The Workshop Evaluation _Fonn_ was administered as part of che jworkshqp activities. 
The completion of che fon was che last activity or the inservice training. 



The ir. service training was held at the Harriot Hots!. There were twelve workshops 
and the form was administered at each of the workshops. 



The %brksr.c? Evaluation :on was administered by che workshop's presenters. 



"> a 3 z u . e i r»s z - *l z a .i s 1 5 ^ e d I ri d ^ r 3Za i "dardi'*' t d zz?rdiziw*^3? 

The fora was administered as las; activity in each of the twelve workshops. However, 
it is unknown if conditions were standard. 

Vera zr.era zrzbl*::? vlt'z zhe ins zrMT.gr. t :r zr.s 3±z,ir.z.azrazz.z-: that ni g ht affect 
Unknown . 



Vhb tav-lzzed the ins :rjtsr. z ? 

The instrument was Originally developed by the Office of Gifted Education. It was 
reviewed and changed by Office of Research and Evaluation 

Tqat T'slj.ab ill z^ zr. i valt zi zv z ?. za »:» ivailab La zr. the Ins trzirzer. t ? 
None . 



T'Z - 7. a 



:^za zv 2i- 



*:o t there ars none available. 
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WORKSHOP EVALUATION FORM 



Purpose 



The Workshop Evaluation Form was used to address the following 
decision and evaluation questions: 

frec-is-ion— Queg-t-ion -Dl : What components of the present District 
effort, if any, should be modified or deleted? Should any 
components be added? 

Evaluation Question Dl-8 : What staff development have 
D is trie t teachers received regarding in s true t ion of 
gifted students? 

Evaluation Question D1-1Q : How valuable was the inservice 
training for teachers? 



Procedures 

Introduction. 



An inservice training workshop required for 4th, 5th, and 6th grade 
teachers of the District was organized and implemented by the offices of 
Gifted and Talented Education and Staff Development. The inservice was 
attended also by teachers from other grades, principals and assistant 
principals on a volunteer basis. The Gifted and Talented Education 
inservice training was held at the Marriott Hotel on January 20, 1983. 
There were 12 sessions during two sessions, morning and afternoon. 
The twelve sessions presented the same ideas, activities and materials. 
Each workshop was conducted by two or three teachers of the Gifted and 
Talented Office. 



The objectives of the inservice as presented in a handout given to parti- 
cipants were the following; Each of the participants by the end of the 
workshop would be able to: a) define gifted education, b) describe five 
training strategies for gifted students, c) list three principles of 
differentiating curriculum for gifted students, and d) describe the kinds 
of material and human resources available through the AISB Office of 
Gifted Education. 



The Workshop Evaluation Form. 



The Workshop Evaluation Form ( see copy of the instrument in Attachment 
G-l) was designed originally by the Office of the Gifted and Talented 
Education of the District. This form was reviewed and modified by the 
Office of Research and Evaluation. 
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The instrument developed consists of four components: 

a) identification of the grade taught by the respondent and tKe session 
attended . 

b) eight scaled items ranking the following variables: 

o clarity in the presentation of the workshop's 
obj ectives 

o degree of interest regarding the ideas and activi- 
ties presented 

d presenter's ability to communicate 

d quality of the materials used 

o degree of the difficulty of the content covered 

o appropriateness of the pace (timing) of the presenta- 
tion 

o evaluation of thu knowledge gained in the workshop 
o an overall ranking of the workshop . 

c) yes/ no question regarding the need for more information. 

d) Two open-ended questions asking for identification of valuable 
activities provided by the training and suggestions for improve- 
ment . 

Adm i n i st^-a^-io^v . 

The evaluation form was distributed to the participants of the Gifted and 
Talented -"Education inservice training. The completion of the form was 
the last activity of the workshop. Participants were asked to leave the 
completed surveys in a box at the exit of each room. The form allowed the 
participants to remain anonymous. 

After codification, a computer file was created. It is stored at the 
University of Texas at Austin 1 s Computation Center. The data on the 
scaled variables arid the yes/ rid questions may be accessed through the 
Taurus system under the code name A578 GISER. The data layout of the 
file is included in this appendix as Attachment C-2. The open-ended 
responses are included in this appendix as Attachment C-5. They are 
presented by session. 
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Results 



Each participant was asked to fate several selected features of the work- 
shop on a scale of seven points. From the collected data^ iiieati* median 
and standard deviation were computedfor the inservice training as a 
whole and for each individual session. Seven was the selected inaximum 
pole and one the minimum pole of the scale. There were three variables^ 
(pace, knowledge gained, and content_dif f iculty) for which point, four of 
the seven point scale was the optimum value anticipated. For all other 
variables, seven was the optimum value. Figure C-l shows the statistics 
for each of the variables for inservice training as a whole. Attachments 
C~3 and C-4. include a frequency distribution for each of the scale values 
obtained for the inservice training and for each workshop respectively. 

Figure C7I shows that the means of the variables 5, 6, and 7 cluster around 
4 (3.97, 4.09, and 4.74) which was the optimum value expected. The total 
average for the rest of the variables, which were allowed to vary from 
one to an optimum of seven, cluster around the 5,52 level. 

The standard deviation for each variable is also included in Figure C-l. 
The values obtained are at or above the 1,25 level. This shows that the 
set of responses was relatively heterogeneous. 















VARIABLES 


N. OF 

CASES 


MEAN 


STANDARD 
DEVIATION 


MEDIAN 


OPTIMUM 
SCORE 


1. Objectives 


538 


5.95 


i.37 


6.34 


7 


2 . Ideas and 
Activities 


536 


5.31 


1.37 


5.43 


7 


3* Presenter' 
Ability 


s 532 


5.64 


1.25 


5.83 


7 


4. Materials 


536 


5.62 


1.25 


5.79 


7 


5. Content 


531 


3.97 


1.29 


3.97 


4 


6. Pace 


535 


4.09 


1.23 


4.08 


4 


7. Knowledge 
gained 


536 


4.74 


1.56 


4.83 


4 


8. Overall 


534 


5.11 


1.52 


5.29 


7 














FIGURE C-l. 


TOTAL STATISTICS 


FOR THE INSERVICE 


TRAINING 


ON GIFTED AND 



TALENTED EDUCATION. 
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Open-End ed Responses. 

The Evaluation Survey form included two open-ended questions. The pur- 
pose of these questions was to identify the aspects of the inservice 
which teachers found most interesting and to ask for suggestions for 
improvement . 

The set of responses to the first iters was quite varied. In essence, 
there was not a single point or activity that stood clearly as pre- 
ferred by the participants. Among the specific points mentioned by the 
respondents as valuable were, a) the five teaching strategies, b) some 
of the differentiating curriculum alternatives, and c) the exercise con- 
cerning identification of gifted students. The activity where the 
Torrance Test of Creativity was presented was also mentioned. 

Among points identified as needing improvement, two topics were men- 
tioned frequently. They were the repetition of activities and ideas 
already learned in other inservice training sessions, and th^ required 
nature of the event. The fact that attendance was required might have 
influenced somewhat the evaluation reponses of those who did not wish 
to attend. 

All the responses collected are listed in Attachment C-5, by session 
(1A though 2H) . 

Finally, participants were asked if they felt the need for mo re informa- 
tion concerning any of the topics covered in the inservice training. The 
item was not addressed by 225 (41%) of the 540 participants. However, of 
the 315.(59% of 540) respondents to the item, 104 (33% of 315) said they 
need additional information about the topic. Figure_C-2 shows the fre- 
quency distribution of the responses to the last item of the Evaluation 
Form. 



DO YOU NEED ADDITIONAL INFORMATION ABOUT THE TOPIC? 

1. YES = 104 (19%) NO - 211 (39%) BIONICS = 225 (41%) 



I_ JRE C-2. FREQUENCY DISTRIBUTION OF RESPONSES TO THE NEED FOR 
FURTHER INFORMATION QUESTION. 
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OFFICE OF GIFTED EDUCATION AND OFFICE OF RESEARCH AND EVALUATION 



EVALUATION FORM 



CIRCLE ONE PLEASE: I teach 4th 5th , ; 6th grade. I attended the 
MORNING / AFTERNOON SESSION at SALON A B I D E F 



PLEASE CIRCLE THE NUMBER WHICH BEST EXPRESSES YOUR REACTION TO EAC T : OF THE ' 
ITEMS BELOW: 



1. The workshop objectives were 

2. Ideas and activities presented were 



Clearly Evident Poor 
7 6 5 4 3 2 1 

Very Interesting Dull 
7 6 5 4 3 2 1 



3. Presentor 1 s ability to communicate 
ideas were 



4. Materials presented ue.re 



Excellent Poor 
7 6 5 4 3 2 1 

Weii- 

Sequenced Confusing 
7 6 5 4 3 2 1 



5. The content of the presentation 
for me was ; 



Too Difficult Tor? Kasy 

7 6 5 4 3 2 1 



6. Tne pace at which materials were 
covered was 



Too Fast Too Slow 

7 6 5 4 3 2 1 



The knowledge I gained from the 
inservice was 



Significant Negligible 
7 6 5 4 3 2 1 



8. Overall, I consider this workshop 



Excellent Poor 
7 6 5 4 3 2 ! 



WHAT WERE SOME SPECIFIC POINTS THAT WERE VALUABLE TO YOU? : 



THIS INSERVICE WOULD HAVE BEEN MORE VALUABLE IF: 



DO YOU NEED ADDITIONAL INFORMATION ABOUT THE TOPIC? 1. YES 2. NO 



ERIC 
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□labeled □unlabeled 

LABEL ID p/tt 

" • BLOCKS I ZE CHARACTERS 



FILE LAYOUT 



TAPE NO i A7.AT) 770 



RECORD SIZE 



DESCRIPTION 
REMARKS - 



„ CHARACTERS 



The GTI file contains records of t] 



ATTACHMENT C-2 

PAGE 4 O F -4 — 

3Y J MarM ri .Arnrpna 

DATE CREATED: January 15,8 
SUG. SCRATCH DATE: A ug * 83 
DENSITY — BP I 
SEQUENCE 

•-fefiriop- tava^Trni-f-rrrr __ 



NO. OF 

COLS. 



COLUMNS 
FROM j TO 



DATA FORMAT 



FIELD NAME 



REMARKS 



Alpha 



_E±Le_JLd£XLt±f_ 



Name: 6TI- 



- 4 -- 



Al phanumer ic 



Grade 



Session 



1= morning 2=-a fteraoon 



Salon 



1=A; 2=^B; 3=C; 4=D; 5=F; 5=G;7=] 



1 



Objectives 



J 



scale- C.E.=7_to-Boo-r=l 



ideas & Activities! g-aie V.T:=7 fn Dull =1 



Presenter 



Sc-le E= 7 to Poor=l 



-LCL 



Material s 



Scalp W:S= 7 fn (Vmf nsW=1 



XL 



-LL_ 



rVmf-pnf- 



Too easy=l 



12 



12 



Pace 



Scale Too fast=7 to too slbw=1 



4^ 



43- 



-Knovl^dge gainst 



-ftrerhp Signi f-f r;grH-=7 



negilg ible=l 



i 



3A 1 -4 



-Seal e Excell( 



-to- Poor ^l 



15 



15 



Need ynorp info: 



YES=1 N0=2 



-t — - 
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Page 1 of 2 

RESULTS OF THE SURVEY 



1. The workshop objectives were 



Clearly Evident 


7 


=3 


251 


(46.6%) 




6 




114 


C21 25H 


MEAN: 5.95 




5 


S3 


100 




MEDIAN: 6.34 




4 


XX 


52 


( 9.6%) 


S.D.: 1.24 




3 




12 


( 2.2%) 






2 


33 


7 


( 1.3%) 


BLANKS: 2 


roor 


1 


S3 


2 


( 0.4%) 














N: ff38 


The ideas and ac 


tivities 


presented 


were 


Very Interesting 


7 


53 


121 


(22.5%) 




6 


=s 


138 


(25.7%) ' 


MEAN: 5.31 




5 




149 


(27.79%) 


MEDIAN: 5.43 




4 




75 


(13.99%) 


S.D.: 1.37 




3 


23 


34 


( 6.34%) 






2 




12 


( 2.23%) 


BLANKS: 4 


Dull 


1 




7 


( 1.30%) 














N: 536 



3. Presenter's ability to communicate ideas were 



Excellent 



Poor 



7 = 166 (31.20%) 

6 = 152 (28.57%) 

5 = 113 (21.24%) 

4 = 71 (13.34%) 

3 = 24 ( 4.51%) 

2 = 4 ( 0.75%) 

I = 2 ( 0.37%) 



MEAN 
MEDIAN 
S.D. 



3LANKS: 



5.64 
5.83 
1.25 

8 



N: 532 



Materials presented were 



We 11- Sequenced 


7 


= 165 (30.7 %) 




5.62 


6 


= 147 (27.3 %) 


. MEAN: 




5 


= 121 (22.5 %) 


MEDIAN: 


5.7 9 




4 


= 75 (13.9 %) 


S.D. : 


1.25 




3 


= 22 ( 4.09%) 








2 


=3 5 ( 0.93%) 


BLANKS: 


3 


Confusing 


1^ 


. 2 ( 0.37%) 












N:537 


The content of 


the 


presentation f 


or ne was 




Too Difficult 


7 


= 27 ( 5.08%) 








6 


= 32 ( 6.02%) 


MEAN: 


3.97 




5 


= 66 (12.42%) 


MEDIAN: 


3.97 




4 


» 269 (50.65%) 


S.D. : 


1.29 




3 


= 74 (13.93%) 








2 


, 38 ( 7.15%) 


BLANKS : 


9 


Too Easy 


1 


„ 25 ( 4.70%) 


C-9 N: 


531 



V J 
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ATTACHMENT C-3 
Page 2 of 2 



The pace at which materials were covered was 



Too F?.st 


7 a 23 


( 4.29%) 










6 = 34 


( 6.35%) 


MEAN: 


4 


.09 




5 = 92 


(17..19%) 


MEDIAN: 


4 


.08 




4 i 281 


(52.52%) 


S.D. : 


1 


.23 




3 - 56 


(10.46%) 










2 = 25 


( 4.67%) 


BLANKS: 


5 




Too Q-Tnu 


1 = 24 


( 4.48%) 














N:335 




The knowledge I 


gained from the inservice 


was 




Significant 


7 - 77 


(14.36%) 










6 = 108 


(20.14%) 


MEAN: 


4. 


.74 




5 = 124 


(23.13%) 


MEDIAN: 


4. 


S3 




4 = 125 


(23.32%) 


S.D. : 


1. 


.56 




3 = 50 


( 9.32%) 










2 = 34 


( 6.34%) 


BLANKS: 


4 




Negligible 


1 = 18 


( 3.35%) 














N: 


536 




Overall* I consider this 


workshop 








Excellent 


7 = 113 


(21.16%) 










6 = 131 


(24.53%) 


MEAN: 


5. 


11 




5 = 113 


(12.16%) 


MEDIAN: 


5. 


29 




4 = 104 


(19.47%) 


S.D. : 


i. 


52 




3 = 37 


( 6.92%) 










2 = 23 


( 4.30%) 


BLANKS: 


6 




Poor 


1 = 13 


( 2.4 %) 









N:534 

NEED: 

Do you need additional information about the topic? 

1. Yes 104 (19.22%) 

2. No 211 (39.00%) 
Blanks 225 (41.58%) 
Total 541 (99.80%) 
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ATTACHMENT C-4 
Page 1 of 4 ; 
SUMMARY STATISTICS OF EACH ITEM BY WORKSHOP 



ITEM: 1: OBJECTIVES 
SHIFT-SALON N 
46 



1 - A 

1 - B 

1 - C 

1 - F 

1 - H 

1 - G 

2 - A 
2-3 



- K 



41 
45 
46 
38 
52 
52 
35 
58 
49 
45 
51 



BLANKS 
0 
0 
0 
0 
1 
0 
0 
0 
8 
2 

0 
0 



MEAN 
6.63 
5.46 
5.64 
5.98 
6.32 
5.98 
5.46 
5.63 
5.87 
5.63 
6.02 
5.47 



MEDIAN 
6.78 
5.66 
5.75 
6.12 
6.59 
6.34 
5.70 
5.94 
5.93 
5.87 
6.52 
5.75 



STD DEV 

;65 
1.59 
1.13 
1.02 

.37 
1.18 
1.56 
1.39 
1.09 ' 
1.32 
1.19 
1.57 



TOTALS 

MEAN : 5.95 

MEDIAN : 6.34 

STD DEV: 1.24 

N : 538 

BLANKS : 2 



ITEM 2: IDEAS AND ACTIVITIES 
1 - A 46 0 

1 - B -41 0 

i - e 45 e 



1. - 

1 - 

1 - 

n _ 



9 



9 _ 



2 - 



H 
A 
B 
C 

G 
H 



45 
52 
37 
52 
35 
38 
49 
45 
51 



1 
0 
1 
0 
0 
0 
2 
0 
0 



6.04 
4.92 
5.18 
5.33 
5.23 
5.76 
4.76 
4 .54 
5.40 
5.16 
5.31 
4.77 



6.43 
4.95 
5.24 
5.31 
5.14 
5.80 
5.06 
4.56 
5.50 
5.27 
5.34 
5.07 



1.36 

1.50 

1.15 

1.11 

1.18 

1 .01 

1.79 

1.57 

1.30 

1.24 

1.01 

1.51 



TOTALS: 

MEAN : 5.31 

MEDIAN : 5.43 

STD DEV: 1.37 

N : 536 

BLANKS : 4 
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ATTACHMENT C-4 

Page 2 of 4 

SUMMARY STATISTICS OF EACH ITEM BY WORKSHOP 



ITEM 3: PRESENTERS 



SHIFT- SALON 

1 - A 

1- 3 
1 - C 
1 = F 

i = g 

1 - H 

2 - A 

2- 3 
2 - C 



N 
46 
41 
45 
46 

si 

38 
5 1 
35 
37 

2 - F 48 
2 - G 44 

2 - H 51 
ITE1 4: MATERIALS 

N 

1 - A 46 

1 -3 46 

1 - C 45 

I p 46 

1 - G 51 

1 - H 38 

2 - A 52 
2 3 35 
2 - C 38 
2 - F 50 
2 - G 45 
2 - H 51 



BLANKS 
0 
0 
0 
0 

1 

0 
1 
0 

1 

3 
1 

1 



BLANKS 
0 
1 
0 
0 
1 
0 
0 
0 



0 

1 

0 

0 



9 

EMC 



MEAN 
6.54 
5.05 
5.26 
5.65 
5;4i 
6.3A 
5.52 
4 .74 
5.86 
5.35 
5.47 
5. 52 

MEAN 
6.40 
5. 60 
5.51 
5.74 
5.60 
5.71 
5.35 
5.11 

5.71 
5.12 
5.31 
5.33 



MEDIAN 
6;80 
5.04 
5.30 
5.8^ 
5.40 
6.63 
5.75 
4 .85 
5.10 
5.35 
5.63 
5.73 

MEDIAN 
6.63 
5.83 
5.46 
5.79 
5.76 
' 5.77 
5.57 
5.31 

5.83 
5 .00 

5.72 
5.54 



STD DEV 
;9i 
1.47 
1.16 
1.05 
1. 13 
.94 
1.39 
1.33 
1. 18 
1. 13 
1. 17 

i.'id 

STD DEV 
.93 
1.31 
1.21 
1.04 



TOTALS: 

MEAN : 5 • 64 
MEDIAN _ : 5 .83 
STD DEV: 1.25 

N :532 

BLANKS : 8 



1.16 



TOTALS: 



MEAN 



1.08 MEDIAN 



5.62 
5.79 
STD DEV: 1.25 
1.44 N : 537 

BLANKS : -3 

1.38 

1.16 ' 
1.15 
1.49 
1.45 



82.41 



ATTACHMENT C-4 
Page 3 of 4 
SUMMARY STATISTICS OF EACH .ITEM BY WORKSHOP 



ITEM 5: CONTENT 

SHIFT-SALON N BLANKS MEAN MEDIAN STD DEV 

1 - A 45 1 4.11 4.65 1.02 

1 - B 40 1 3.65 3.84 1.23 

1 - C 44 1 3.71 3.72 1.30 

1 - F 44 2 3.75 3.33 1.14 

1 -- 6 52 0 3.84 3.89 1.21 

1 - H 33 0 4.31 4.10 1.36 

2 - A 51 1 3.56 3.81 1.48 
2-3 33 2 3.60 3.70 1.47 
2 _ e 38 0 4.15 4.06 1.38 
2 - F 50 1 4.46 4.23 1.43 
2 - G 45 0 4.20 4.1^ 1.08 
2 - H 50 1 3.56 3.80 1.50 



TOTALS : 

MEAN :3.97 
MEDIAN :3.97 
STD DEV: 1.29 
N :531 
BLANKS : 9 



ITEM 6: PACE N BLANKS MEAN MED LAN STD DEV 

4.11 .74 

3.96 1.20 

3.79 1.37 

4.13 1.00 

4.33 1.25 

4.18 1.15 

3.85 1.48 

3.55 1.37 

3.89 1.47 

3.89 1.47 

4.06 1.02 

3.87 1.49 



PACE 




N 


Blanks 


MEAN 


1 


A 


46 


0 


4.24 


1 


3 


41 


0 


3.80 


1 - 


C 


44 


r 


3.77 


1 - 


V 


45 


i 


4.11 


1 - 


G 


52 


' 0 


4.40 


1 


H 


38 


0 


4.52 


2 


A 


51 


i 


3.63 


2 


3 


34 


i 


3.50 


2 


C 


38 


0 


3.95 


2 


F 


50 


1 


3.95 


2 


G 


45 


0 


4 .00 


2 


H 


50 


1 


3.64 



TOTALS: 

MEAN : 4.09 

MEDIAN ; 4.08 

STD DEV: 1.23 

M : 535 

BLANKS : 5 
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SUMMARY STATISTICS OF EACH ITEM 3Y WORKSHOP 



rrei 7: soiowledge 

SHUT-SALON 
i - A 



3 

e 

G 
H 
A 
3 

e 
? 

G 
H 



N 

46 

41 

45 

46 

52 

38 

51 

35 

3S 

49 
5fi 
50 



BLANKS 
0 
0 
0 
0 
0 
0 

1 

0 
0 
2 
1 
1 



MEAN 
5.69 
4.04 
4.68 
4.78 
4.71 
5.50 
4.03 
3:97 
4.95 
4 .65 
4.52 
4.06 



MEDIAN 
6.00 

4.20 
4.75 
4.78 
4.61 
5.50 
4.15 
3.71 
4.84 

4.65 
4.71 
4.20 



STD DEV 
1.36 

1.59 

1.2y 

1.26 
1.57 
1:15 
1.84 
1.75 
1.59 
i.49 
1.42 
1.85 



TOTALS: 

MEAN :4 .74 
MEDIAN :4.83 
STD DEV: 1.56 
N :536 
BLANKS :4 



OVERALL 



N 



BLANKS MEAN 



- A 

- B 

- C 

- G 

- A 

- 3 

- C 

- F 

- G 

- H 



^6 
40 
45 
45 
49 
38 
52 
35 
33 
50 
45 
51 



0 
1 
0 
1 

3 
0 
0 

0 

e 
i 
0 
o 



9 
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6.02 

4.50 

5.06 

5.20 

4.98 

' 5.76 

£.52 

4.34 

5.18 

4.88 

4.75 

4.52 
C-14 



MEDIAN 
6.42 
4.70 
5.15 
5.29 
4.92 
5:83 
4.75 
4.13 
5.33 
4.92 
4.97 
4.79 



STD DEV 
1.32 
1.69 
1.30 
1.12 
1.31 
1.19 
1.87 
1.73 
1.39 
1.45 
1.41 
1.89 



TOTALS: 

MEAN 
MEDIAN 
STD DEV 

N 

BLANKS 



;5.11 
;5.29 

1:52 

534 

6 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSE 

This inservice would have been more valuable if: 

1. "I had been given booklet used at beginning of session with applications 

and a list of ideas used in content, process, and product activity. 11 

2. "More time were spent presenting examples of the techniques in action 

and a little shorter period allowed for each group task." 

3; "We had more time;" 

A; "There was more time to more adequately delve into specific activities 
and needs . " 

5. "More was presented, less participation. 7 ' 

6. "I have had many many of the ideas before in other workshops." 

7. "We would be given the lists of process, content and product to put 

together in our classroom." 

8. "We had more time." 

9; "You would have given more classroom situations." 

10. "You could present a handout for our uni:s with gifted activities listed 
on it." 

ii; "More time to savor the content." 

12. "We had more time for :idea sharing among teachers. 
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EVALUATION OF THE. INSERVICE TRAINING ON G/T EDUCATION 

OPEN-ENDED RESPONSE ' 

What were some specific points that were valuable to you? 

1. "Ideas for changing content, process, product. 11 

2. "i like having ideas for individual classroom — not a class of gifted! 11 

3. "How to differentiate curriculum for gifted learner;" 

4. "I like being bragged on!!" 

5. "The 'wait 1 strategy and curriculum definition as being composed of thre 

elements which can be focus of differentiation individually as well as 
in union." 

6. "Skilled children do not have to fit "smart" student stereotype." 

7. "Use of teaching strategies and Bloom *s Taxonomy." 

8. "The ideas. The reminder to plan for these students as well as you plan 

for the slow learner." 

9. "Enjoyed it!" 

10. "Your ideas can be used with a whole class — not just gifted. Valuable 
for everyone ! " 

ii; "Kaplan's plan was a new model for me (refresher)." 

12. "The kinds of questions to use. The content, process and product." 

13. "Ideas that I can use in my own classroom; 

14. "Five teaching strategies" 

15. "The idea of changing content, process & product to meet needs of gifted 

students . " 

16. "Kaplan's patterns; words; p. 13" 

17. "Learning some of the changes I can make in my presentation of materials. 

18. "Some new ideas;" 

19. "Learning about high level and lo Level questioning." 

20. "Process, content, product" 

21. "Brainstorming and area of creativity thinking." 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
CP EN-ENDED RESPONSE 

What were some specific points that were valuable to you? 

22. "Personalities who were presenters were terrific. 11 

23. "Th~ case studies' 1 

24. "Circles" 

25. "Circle drawings were great!" 

26. "All of them." 

27. "Differentiate curriculum." 

28. Plainly a reminder to take the time to give to, plan for, look for 

my gifted students and use the resources available." 

29. "Booklet was great! High level questioning." 

30. !, Material was presented .humorously. Material was well presented." 

31. "New strategies — sharing in groups — exchanging." 

32. "Excellent ideas — stimulating activities — concise handouts." 

33. "Review of high level questioning. Kaplan's patterns." 

34. "The idea sharing that is valuable to the regular classroom." 

35. "Questioning strategies" 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSE 

What were some specific points that were valuable to you? 

1. "i got lots of new ideas I cnn use in my class, 11 

2. "The poetry — question construction." 

3. "Brainstorming — sharing at table — interaction." 

4. "Questioning techniques." 

5. "Ideas from other teachers." 

6. "Teaching suggestions" 

7. "Going over five strategies for grlfted children." 

8. "Rebus — some of my students will enjoy this activity." 

9. "Bloom's taxonomy." 

10. "Sample of Bloom's taxonomy." 

11. "Not to hold the child or give rr.dre work just because he is talented." 

12. "The ideas to use with students." 

13. "Booklet with activities to use in the classroom." 

14. "Waiting time." 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSE 

This inservice would have been more valuable if: 

1. "I could have .chosen a specific area related to ray needs in working 

with gifted." 

2. "The heat had been turned off." 

3. "The last area — content^ Process and product — would have been 

helpful to have listings of these too." 

4. "Less brainstorming — more direct information." 

5. "It was too hot in this room." 

6. "The room temperature would have not been so high." 

7. "The room was too hot." 

8. "It had been more comfortable — TOO HOT." 

9. "The room had been cooler and if the material had been newer. Most 

workshops rehash the same stuff." 

10. "Only the. gifted teachers attended. I value my time arid would like 

to see workshops which are more applicable to the regular classroom 
teacher . " 

11. "Time was permitted." 

12. "Grade level ideas could have been ^esented." 
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EVALUATION OF THE IN SERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 



wrici l 
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6. 


"Goal setting; Kaplan's patterns." 


7. 


"I enjoyed the creative test — "Circles 11 and Kaplan's plan. 


8. 


"Teaching strategies, ideas" 


9. 


"Last half" 


10. 


"Activities to use in the classroom." 


11. 


"Famous failures." 


12. 


"Participation within group." 


13. 


"Sharing teachers' ideas." 
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EVALUATION OF THE IN SERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 



This inservice would have been moire valuable if: 

1; "No change. 11 

2. "So much good information was not given in such a short time." 

3. "f had received some concrete things to use in my classroom." 

4. "Much of this we have had in previous workshops and classes." 

5. ''More movement:" 

6. "it had something to do with low achievers." 
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EVALUATION OP THE _ IN SERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 



What were some specific points that were valuable to you? 

1. ,r Fewer people in room. Group participation. Great location and parking/ 

2. "Creativity ideas to show my students." 

3. "Brainstorming as a learning strategy. Continuing to emphasize higher 

level questioning , 11 

4. "I enjoyed the group participation. Not too many visual aids, but 

enough to help understanding," 

5. "Being creative." 

6. "How to identify a gifted learner." 

7. "Defining gifted and talented. Choosing the three candidates." 

8. "Creativity testing. Brainstorming." 

9. "Very" good - participation activities." 

10. "Sequencing of materials" 

11. "Brainstorming — wait." 

12. "Participation, group activities." 

13. "The pamphlet. Torrence test/ scoring . Rebus. This was a very nice 

overview." 

14. "Ru'/Lew of questioning." 

15. "Questioning" 

16. "Good examples. Group activities," 

17. "Activities to do with children," 

18. "Five teaching strategies" 

19. "Brainstorming and key words on the taxonomy;" 
20; "Information on personalities" 

21. "Identification of gifted students." 

22. "The opportunity to brainstorm." 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

What were some specific points that were valuable to you? 

23. "Brainstorming sessions and activities," 

24. "All" 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSE 

This inservice would have been more valuable if: 

1. "Participants would have had more hands on activities." 

2. "Very crowded — I didn't like that." 

3. "More ideas were offered between the groups," 

4. "Two topics for the morning session." 

5. "We had a little more time." 

6. "Needs to move faster was too slow. Need to relate specific ideas." 

7. "We needed coffee!! 11 

8. "You provided more 'how to's'*" 

9. "I wouldn't have already attended a very similar one, twice." 

10. ,f More had been said about the students who are "marginal" gifted." 

11. "Directions to activities were more specific." 

12. "More audience input from experiences*" 

13. "I had not had the -oaterial previously. The presenters were very ffood, 

however." 

14. "I had or was workiu^ with gxf-.ed children." 

15. "I had gifte- in my cVdSS." 

16. "It was fine.''' 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

What were some specific points that were valuable to you? 

1. "Learning concrete ways to integrate gifted child's needs into every- 

day classroom environment . " 

2. "Everything was of value." 

3. "Some ways in which I can start immediately to accomodate the gifted 

children in my room." 

4. "Discussion in identifying the gifted student." 

5* "To recognize that gifted and talented isn't necessarily t L c 
child in class." 

6. "Excellent workshop design to prepare teachers for clas: j„ ■ 

7. "Lower/ higher level questioning." 

8. "Circle test (Torrance's). Questioning." 

9. "Waiting period. Ways to brainstorm and levels of questions." 

10. "Simulation, brainstorming . Everything was excellent. Thank you. 

It was great! Very good." 

11. "The booklet is great — will provide lots of memory ticklers]" 

12. "Information on Gifted was very well presented and practical. ft gave 

me some specific ideas to use with children." 
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EVALUATION OF THE _ IN SERVICE. TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

This inservice would have been more valuable if: 

1. "Identify characteristics of gifted more clearly and how to make a 

referral once identified." 

2. ,f Hore on hands materials to take back to the classroom." 

3. i? More hand out materials on the transparencies." 

4. "It should have been optional.. It was very irrelevant for many of 

us who are faced with low achievers." 

5. "I taught in a classroom." 

6; "Not so crowded when we were asked to find related cards and had to 
leave our table." 

7. "Very well planned and organized." 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSE 

What were some specific points that were valuable to you? 

1. "Trying the Torrance Creativity test and scoring it." 

2. "Questioning strategies. 11 

3. "Questioning strategies; higher level thinking." 

4. "Ways to recognize gifted and talented." 

5. "The handout. The information that this office of General Education 

is doing." 

6. "Review of cognitive/affective domain." 

7. "The green book was helpful — activities varied and enough interaction 

to prevent boredom." 

8. "Questioning strategies." 

9* "The work book. I want to study it more." 

10. "Blooir^s question starters." 

11. "Very well organized." 

12. "I liked not having to read handouts. I liked the empty pages in the 

green booklet '-i which to write notes-" 

13. "The Green Bool', succinct and very useful." 

14. "All information presented was valuable." 

15. "I liked the format of the presentation, i.e. booklet idea." 

16. "Bloods taxonomy* affective domain* Kaplan's patterns, Torrance 

creativity test." 

17. ^Brainstorming brings much of value to any subject." 

18. "The use of key phrases in developing higher level questioning was 

excellent . ,! 

19. "Activities involving us were interesting." 

20. "Ideas of various activities to use." 

21. "Question strategies" 
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EVALUATION OF THE IN SERVICE TRACING ON G/T EDUCATION 
OPEN-ENDED RESPONSE 

What were some specific points that were valuable to you? 

22. "Some teaching strategies. 11 

23. "Process card product card and content and variances." 

24. "Ideas presented x)th during group discussion and formal presentation." 

25. "Ideas for higher level students." 



§2.41 ATTACHMENT C-5 

Section 1H 
Page 1 of 1 

EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSE 

This inservice would have been more valuable if: 

1 . "They would have alternated breaks so all rooms wouldn't have been ^ut 

at the same time. Also acoustics were poor - loud speakers in the 
next room with nurses 1 workshop. Also could hear adjoining salon." 

2. "The topic would have been new to me . " 

3. "We could have spent more time on identification of gifted children." 

4. "There had been more room to move about." 

5. "Too much repeat information from other workshops." 

6. "I had been to it before so it wasn't anything new." 

7. "Were related to how you could possibly accomodate lesson to 26 pupils." 

8. "Coffee and comfortable temperature" 

9. "I've now done first activity three times. I hadn't already been to 

other inservices on gifted." 

10. "Material used had been presented at an earlier inservice (identifying 
gifted students) ." 

1L. "I hadn't already had a number of courses in the area and experience^ " 

12. "I enjoyed it." 

13. "We had more time to analyze." 

14. "Not too cold at times." 

15. "Divided into two sessions." 

16. "Helped more with ideas for a "defined" gifted child." 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

This inservice would have been mere valuable if: 

1. ,r More definite strategies and programs to use with talented and gifted 

individuals. " 

2. "Some type of feedback loop were established to correct/reinforce 

strategies presents . " 

3. "Smaller group — louver time." 

4. "More infbrmaticr ah - } t g:' r ed had been presented at che beginning, 

such as character! * r cs of .jrrent day gifted — programs g^ing on 
and planned in Aus^ n '* 

5. "More space 11 

6. "Attendance wai -0:7 trilled." 

7. ,f It could have been longer." 

8. "Divide into groups — thos : i whe are G/T teachers and those who have 

never taught G/T." 

9. "Please — level your grouping so all teachers aren't assumed tc be 

at the same level of learning." 
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EVALUATION OF THE INSERViCE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

What were some specific points that were valuable to you? 
i; "Content and process and product*" 
2; "The activities shared" 

3. "f learned everything presented in graduate school!" 

4. "I liked the case histories;" 

5. "Kit available from gifted office;" 

6. "Booklet — succinct information that can easily be utilized in any 

setting with all children." 

7. "Wait time, creativity test circles, brainstorming." 

8. "I can use the Rebus." 

9. "High level questioning" 

10. "Kaplan" 

11. "Teacher strategies are ideas to improve my job." 

12. "High level questioning" 

13. "None." 

14. "Nor.e — I have had all of this before in other workshops." 

15. "I realized that the Torrance Test isn't very conclusive to creativity 

and logical ability." 
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EVALUATION OF THE. IN SERVICE TRAILING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

This inservice would have been more valuable if: 

1. "A new teacher — ref r eshmentsJ 1 11 

2. "Less theory, more practicum." 
}. ir I wanted new information! 11 

4. "More specifics were given." 

5. "Objectives would have been clearly stated before each activity. Ideas 

have been presented in many other workshops." 

6. "I already know much of the information covered — it was too repetitive." 

7. "It cr»' cred a topic f >it related to education." 

8. "Designed . classroom teachers and administrators." 

9. "There had been refreshments." 

10. "The temperature of room was too high." 
11- "It met my needs as a teacher." 

12. "We were not treated as children and asked to participate. 11 
12. "It could be applied to our students. 

14. "It would have been more specific choose a subject area and concen- 
trate on it." 
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EVALUATION OF THE mSmVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 



What were some specific points that were valuable to you? 

1. "Good presenters" 

2. "Refreshing ideas that I know and want to remember to use," 

3. "Letting us participate in the activities was most helpful. The 

booklet will be used to plan future activities. The agenda and 
pacing were excellent. Evident that much planning occurred. 
Thank you." 

4. "Being more aware of myself as teacher towards the pupils 1 response 

to anything." 

5. "Kaplan's pattern was new." 

f>. "Scoring rircle test. Methods for identifying." 

7. "Rebus. ..Interaction with other people attending session. Enjoyed 
poetry. " 

£. "The five teaching strategies, fluency testing, and about the diffi- 
culty of idenrv : Vying gifted students." 

9. "Different ways of using the material." 

10. "Rebus, Torrance Creativity test circles, pleasant atmosphere displayed 

by the speakers." 

11. "Good ideas, easy going." 

12. "During Kaplan's Pattern, I would have liked a ditto of the Content, 

Process, Product list to give us an idea on paper." 

13. "Objectives clear." 

14. "Every phase was valuable; however, 1 wish we had been given copies of 

all the ideas presented by our presentors." 
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EVALUATION OF THE INSERvICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 



This inservice would have been more valuable if: 

1 • "Grade level curriculum would have been considered and definite content/ 
process/ product ideas presented. We pretty much know the theory, but 
need definite ideas to help the very able students feel challenged in 
Math, Spelling, Reading, etc. (other than a report in the library.) 
I guess I T m not as creative as I T d like to be in this area. 11 

2. ,f It wasn't a package deal and presenters had used their creativity." 

3. "It had been on l-3rd chapter I level! We teach slow learners. 11 

4. "i hadn't had 13 years of teaching gifted kids with many other in- ■ 

services with greater depths" 

5. ,f Gai± Tucker-Mills had done ail of the presentations." 

6. "All participants could liave Terry Masters as leader." 



7. "Geared toward primary — post sign on door indicating "Intermediate 

session." 

8. "It was in a larger room/ 1 

9. "It would have been in the morning." 

10. "I had been given a kit with ail the content - process - product cards 

to take home." 

11. "More definite activities to do with gifted students in class." 
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EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

What were some specific points that were valuable to you? 

1. "The presenters clearly knex^ their material. The teaching strategies 

were useful. 11 

2. "Important - relevant 11 

3. "Illustrations of activities for gifted students." 

4. "The circle tests!" 

5. "Knowing there is an office one can contact for further assistance." 

6. "Scale - difficulty/ skill" 

7. "Learning about the gifted child." 

8. "Selection of gifted." 

9. "The little booklet was a good idea — a permanent reminder of the 

in service." 

10. "Booklet with activities to help find Gifted." 

11. "Small group work — - having to have to give feedback in front of all — 

having to have to participate . " 
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ATTACHMENT C-5 
Section 2F 
Page 1 of 1 



EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

This inservice would have been more valuable if: 

1. "Less crowded (not your fault). Tie _t e ? c £* in S strategies to content; 

give examples. Emphasize more how to reach g/t kids through the 
strategies given a content, i.e. a science unit." 

2. ,r Microphone" . 

3. "I had anything to do with G/T students ; ;d other than my opinion^" 

4. "Held in a larger room." 

5. "Less information and more specific areas — not everything at once," 

6. "The group had been smaller." 

7. "There were more time and more practical examples." 

8. "Planning and organizing materials for gifted,; LEP, ESOL, Resource, 

hearing problem and 6 reading levels in one room." 

9. "More room." 

10. "It was more directly related to how the teachers can do this in their 

classes - " 

11. "We had more time to ask questions and listen to responses. Group was 

too noisy." 

12. "Less persons in room — nore time for presentations." 
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EVALUATION OF THE_. INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 



What were some specific points that were valuable to you? 

1. "Kaplan f s patterns and brainstorming 

2. "Brainstorming uses" 

3. "Inspiration" 
A . "Poems" 

5. "I like the idea of letting children participate mor^in their 

education . " 

6. "Content — process — product" 

7. " ('caching strategies. Brainstorming ideas. " 

8. "Tt seemed from responses to activities most skills already being 

utilized in classroom. Time could have been better spent working 
in classrooms." 

9. "The last "game" (content, process, etc.) can be used in my class- 

room. " 

10. "Case histories and identification that children who have problems 

still can succeed." 

11. "Kaplan* s patterns, questioning" 

12. "The l:'.st of creative people." 

13. "I liked the creativity tests, the ideas on brainstorming and the 

last activity which could be used in the room on content/process/ 
product. We needed something like this!!" 

14. "Review. 2 new approaches •" 

15. "Problem of identif \ : *ng- r * 

16. "The definition of a gifted and talenced student." 

17. "Brainstorming ideas" 

18. "The presenters were well prepared." 

19; "The workshop was well organized and planned. The presenters did a 
good job." 
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ATT*r. T MENT C-5 
Sect : - - 2G 
Page 2 of 2 



EVALUATION OF THE INSERVICE TRAINING ON S/T VACATION 
OPEN-ENDED RESPONSES 



What were some specific points that were valuable to you? 

20. "How to identify a Gifted child. 11 

21. "I realize ci... inservice was the way it was not because of the pre- 

senters — I'm sure they were given very little room to do what 
they wanted to do. But I am upset that our district spent so much 
money renting this place when it could be used in a more productive 
way . 11 

22. "Identifying the gifted children." 

23. "Reminder that all children need to learn to think creatively." 



24. "The ideas presented on identifying gifted children and resources 

available/ 1 

25. "Torrance criteria." 

26. "All was good." 

27. "Kaplans, content -f process + product." 
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Section 2G 
Page 1 of 1 



EVALUATION OF THE INSERVICE TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

This inservice would have been more valuable if: 

1. "it has covered things I d idn T t already know." 

2. "i had not already learned this material in college." 

3. "Teachers could have selected content;" 

4. "The AISD process for entry into the program would have been discussed." 

5. "Objectives had been given more importance*" 

6. "We really had noisy groups and attention was often difficult," 

7. "Ideas to reach the creative in arts. Seems most still geared to 

academics." 

8. "I felt the workshop was boring and of little value to me." 

9. "Listen to someone speak at length about gifted students." 

10. "Sometime have a cl^s^ in how to write/ask differentiated questioning 

strategies! Real need for most teachers." 

11. " Repeated other workshops. Acquainted us wit^AISB's present gifted 

programs — there is lots of confusion/resentments" 

12. ''More applicable to ray level students and age level students." 

13. "Material presented had been more relevant to my needs and the needs 

of my students." 

14. "I had not been to so many of same subject with similar ideas." 

15. "If it had been faster paced." - 
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ATTACHMENT C-5 
Section 2H 
Page 1 of 1 



EVALUATION OF THE_ INSERV IC E _ TRAIN ING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 

What were some specific points that were valuable to you? 

1. "Ka dan's pattern?" 

2. "Specific suggestions for activities to do with students." 

3. "Questioning procedures" 

4. "Too much in too short period." 

5. "Teaching about questioning." 

6. "Ideas to use in the classroom." 

7. "Teaching suggestions." 
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Section 2H 
Page 1 of 1 



EVALUATION OF THE __IN J mVICE_ TRAINING ON G/T EDUCATION 
OPEN-ENDED RESPONSES 



This iriservice would have been more valuable if: 

1. "We wouldri T t have had tae excessive noise level next door s etc.!!!" 

2. "Not so much noise next door/ 1 

3. "Want to see Independent Study Kit!" 

4. "I had not had a similar Region XIII summer workshop for two days 

about 5 years ago and other after school workshops." 
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GIFTED AS J TALENTED PROGRAM 
APPENDIX D 
TEACHER SURVEY 
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8, 



Instrument Description: Teacher Survey 



3rt«f ic scriatis n t c the tnsjcrumg n : 



A computer-generated questionnaire; vich a unique assortment of abouc 15 questions p 
teacher from an item pool of 102 iz Jaal There were specific irems for some programs 
and she remaining questions vera randomly assigned. 



To when vas the Lr.zt irter.c administer* 



All Migrant ?rogran teachers, ail teachers who did hoc receive Teacher Surveys last 
year (axcenc rzr.doc 50Z samples froaCrockett and Martin who all received surveys 
last year), and a 50Z random sample of all new teachers. 



Hat* tar. 1 / Tlm^a was the in a c rumen t- administered ? 
Once, with one reminder notice. 

When was :he instrument administered ? 

Initial mailing was February 16, 193:, with a reminder ien: on }Carch 2, 1983. The 
dosing date for dara processing was April 5, 1983. 



re was the instrument admnlsterec? 



To z'r.e ceachers in their schools. 



Who acmih-stered "he Instrument? 



Self-acmini3 cered . 



i.ia: tra 



:i/A. 



a s z r. e . r. s t r '_r. f* : 



:r/A. 



;rtb--*ms vltr. :r.e ins: 



:e ac ■ . tistratttr. :-a: 



wn<ncwr. . 



The Office of Research and Evaluation. 



What reliab ilit" ir.± validity *aca zr: availag^a ■sh ihe : ri j z r-~ 



INSTRUMENT DESCRIPTION; 



3ri«f Description of the instrument: 

7 ..^r? e y_ consisted of 15 icenis. th.: /-red several aspects of Che Gifted and 

Talented. Fro ran, including^) the : iCijr'/tce graining be teachers and support: 
personnel on . topic s of glfced andtal u-.ied education, b) parent-t _:acher con- 
ferences; "and c) perceived d iff erencei by _.the_ teacher _in the comparison between 
program scuder.es and .others. _ Teachers were asked to show, their i^gteemenc or 
"disagreement: wlch a series of 15 scatenencs by circling either "v^S" or "NO*" 

To w!inci wjs the instrument administered? 

Teachers of Gifted and Talented Programs in grades 5, 7, and 9. 

How many times war, the instrument administered? 
Once . 

When was the instrument idmm i stereo? 
Surveys were sent April 15, 19S3. 

Where was the instrument administered" 
The fnstruoent was mailed Co carget teachers. 

Who administered the instrument? 
The i: crunen: -as seif-adminiscered . 

What training did the administrators have? 
:."o z ap r 'l icabie . 

Was the instrument ; d-r.inistered under standardized renditions? 
\'c, a L chough instructions vere che sane co everyone. 

Were there przolemz with the instrument or the administration that 
might af^acr the validity of the data? 

ITnkr.ovn . 

Who Oeye'ooed the instrument? 
Te^tas Education A^er.cy. 

What reliability and validity data are available or, the instrument? ' 

>?one. 

Are there nc.-rn data avaiJacie for interpreting the results? 
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Teacher Survey 
Purpose 

Two instruments were used during the 1982-83 school year to gather in- 
formation from teachers. They were the following: 

o Distr ctwide Teacher Survey, 

o and TEA Teacher Survey. 

The purpose of the surveys was to address the foil" wing decision \nd 
research questions : 

Decision Question Dl : What components of the present District 
effort, if any, should be modified or deleted? Should any com- 
ponent be added? 

Evaluation Question ^1-2 : How are the Gifted and Talented 
programs different from the regular classes (non-gif ted)? 

Evaluation Question Bl-l : What are the Gifted and Talented 
program 7 s characteristics and unique features? 

Evaluation Qu estion Dl-9 : What staff development have 
teachers of the gifted received regarding instruction of 
gifted students? 



D rocedures 



TEA TEACHER- SURVEY ; 

The survey designed by TEA consisted of 15 ;ne.mc that covered several 
aspects of the Gifted and Talented Program, including a) the inservice 
training of teachers and support personnel ont-pics of gifted and 
talented education, b) parenc-teacher conferences, and c) perceived 
differences by the teacher in the comparison between gifted students 
and non-gifted. 

Teachers were asked to show their agreement or disagreement with a series 
of 15 statements by circling either "YES" or ,, N6 ,, _i The only identifica- 
tion that teachers were asked to provide was t' err grade and number of 
voars teaching gifted and talented programs. 

ORE added three items to the TEA survey. These items, which were also part 
of the Districtwide Teacher Survey, followed the same format used by TEA 
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and dealt with the differences between regular classes and g: id and 
talented programs. Furthermore, an open-ended question v;as r ed re- 
questing opinions and suggestions from teachers on how imp ve the 
District's Gifted and Talented program overall. 

A copy of the Instrument is included in this appendix as Attac.-nent D-2. 

The TEA survey was sent to 61 teachers in grades 5, 7, and 9 who were in 
charge of a Gifted and Talented Program. 

To avoid duplication, teachers of the gifted who were in the teacher _ 
Districtwide survey sample received a copy of the TEA survey which did 
not include the tnree additional District items. A letter was sent to 
teachers along with the TEA survey explaining d istribi.: t ion procedures, 
it is included in this appendix as Attachment D-l. 

DISTRICTWIDE TEACHER SURVEY . 

Multiple unique forms of "Questions for Teachers"' were generated on the 
District's IM computer. The total item pool l.: listed of 102 items. 
The sample was taken from the personnel/ teacher file in the following 
steps : 

1. Include all teachers excluded in 1982. 

2. include 50% of ail teachers with location codes for Crockett 
High School and Martin Junior High School ( all were sampled 
last year) . 

3. Include all teachers listt,/ .rticipating in Chapter 1 
Migrant, 

4. Exclude elementary teachers who had already received re- 
tention ^surveys. 

is 

The total sample was 1614 teachers. 

Attachment 0-2 shows how questions were assigned to teachers. Form 
length varied from 12 to 16 items. Attachment Q-3 of the Systemwide 
Evaluation (Report No. 82.55) shows how many surveys were assigned 
each item. 

The questions related to Gifted and Talented Education included in the 
Systemwide Survey will be presented below, within the results section. 



I 
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Resuits 

TEA TEACHER SURVEY . 

The survey provided by TEA fcr the evaluation of the District's Gifted 
and Talented Program was sent f.o 61 teachers in grades 5^ 7^ and 9; 
Resuits of this survey were tabulated by the Office of Research and 
Evaluation. Twenty-nine completed surveys were returned. The propor- 
tion of teachers responding by grade was as follows: 

Grade 5 = 52% (15) Grade 7_- 14% (4) Grade 9 =24% (7) 

Unknown grade = 16% (3) Total = 29 Return rate - 47 . 5% (29/61) 



According to the data collected, teachers of the gifted programs who re- 
turned the completed survey have been teaching 'Gifted/Talented Programs 
for an average of 2.2 years. 

A summary report of the statistics obtained for each item is presented in 
attachment D-2. Tabulations of the TEA Teachers Survey data indicate: 

*j A majority of teachers (58%) meet with parents to present 
the programs and explain goals at the beginning of the 
school year, but few have follow-up meetings during the 
rest of the year to keep parents informed. 

o The majority of the respondents (82% or more for each of 
the items 10 through 14) find the program to be beneficial 
to the students enroJled. 



o S>--- rt nty-f ive percent of the participating teachers x-;ouid 

. to teach their Gifted and Talenced courses again naxt 



The District added to TEA's teacher survey items on three additional topics. 
The first one deals with the 'services offered by teachers to gifted and 
talented students. It was learned that the majority of the respondents 
(88%) serve the needs of the gifted and talented students by providing a 
special activity for gifted students in regular classes. The. second most 
popular activity was , o sponsor independent study projects. The data ob- 
tained on this topic is shown in Figure D-l ; 
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A. 


I serve the educational needs of gif ted/ tal ented students by: 








Yes 


No 


16. 


Teaching stud ents who have been advanced one grade . 


13 


14 


17. 


Providing a special activity for gif ted/ tal ented 
students in regular classes. 


9 


1 i 


18. 


Sponsortng special programs approved by the District f s 
Gifted/ Tal exited Office. 


17 


1 


19. 


Sponsoring leadership projects. 


8 


10 


20; 


Sponsoring independent study projects. 


13 


5 


2i; 


Grouping gifted/talented students within group for 
instruction. 


9 


7 



FIGU-E D-i. SERVICES PROVIDED TO THE GIFTED /TAL ENTED STUDENTS. 



Teachers were also asked about the ; " * Ibrial materials used _in_ their 
Gifted anD Talented Programs. It "hat :.he majority of the re- 
spondents (88%) used materials di m those for regular classes 
and special textbooks to teach git. i talented students. Figure D-^2 
shows the data obtained for thij to±. . 



B, I use the following with gif ted/ ral ented students: 

22. Materials different from those for regular classes 
23* Special textbooks and/or books 

24. Materials from the District's Gifted and Talented 
Office 

25. Materials from a special curriculum desig^-d for 
gif ted/ talented students 



Yes No 
17 2 
15 5 

8 

14 5 



FIGURE D-2. INSTRUCTIONAL MATERIALS USED IN GIFTED AMD TALENTED PROGRAMS. 

Finally, two items were added to document whether teachers had received 
inservice training on topics related to Gifted and Talented Education. 
These items were added to supplement Appendix C since the inservice train- 
ing evaluated in that appendix was required only for teachers of third* 
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82.41 



fourth^ a-"u * ' sA 3* and t>-:s survey was sent to fifth, seventh and 
ninth grade c ' - Tii.s found t hat about half (56%) of the re- 
spondents recei" v.. -i i;* ; . .e Lraini^s; related to G if tod and Talented 
Education. Theri ; »■ ; .e : : . teachers tY: . 15 .who responded to the la;it 
item who said they bon- iced from the training received. 



Teachers were asked t- 
District f s program. 



share opinions and suggest ways to improve the 
suggestions given referred to varied tooics 



and no single theme vas predominant . All the responses given are re- 
corded in Attachment D-3 . In general > _the_ suggestions refer to allow- 
ing teachers to provide input for the forthcoming reorganization of 
the Program, expanding staff and giving more support to the Gifted and 
Talented Program, among other recommendations. 



DISTRICTWIDE TEACHER SURVEY . 

The Districtwide Teacher Survey included the following items: 



57. 
N-115 



If you teach a special class for gifted students, please indi- 
cate which of the following techniques you use: 

1. 7 9% Use more advanced materials 

2. 45% Move more rapidly through the curriculum 

3. 64% Give more independent assignments 

4 . 33% Assign more writing 

5. 34% Assign outside readings 

6. 39% Have more class discussions 

7 . 31% Ask more discussion questions on tests 

8. 29% Other (Specify): 



58. 

N=573 



59. 

N=256 



In your opinion, why don't more teachers implement activities 
gifted students? Please check all that are appropriate. 

59% tack of funds and resources at the school 



24% tack of personal interest 



i. 

2 r 

3. 41% tack of recompense for teachers 

4 . 49% tack of training in the area 

5 
6 



21% tack of support by the district 
34% Other (Specify): 



Please indicate the two areas in which you would be most interested 
in teaching a gifted/ talented class. 

Rank 



I; 
2, 
3-, 
4. 
5 \ 
6. 
7. 



11 



Math 

tanguage Arts 
Social Studies 
Sc ience 

Foreign tanguage 

Ma s ic 

Art 



6 . 1_ 

9. 4_ 

10. 13 

11, 



14 



12. 10 

13. 9 



14. 12 



Performir,^ Arts 
Computer Literacy 
Interdiscipl inary_ Classes 
Future Problem Solving 
High-Level Thinking 
Leadership Skills 
Psychomo tor (P . E. ) 
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<jO. Please check the topics for inservice training which you wculd 
like to attend: 

1; 21% Identification procedures :'or gifted/talented students 
2. 32% Activities for gifted/ tlaented students 

3* 21% Differentiating curriculum for gif ted/ talented students 

4. 43% How to teach high-level thinking 

5. 45% Meeting the needs of gif ted/ talented students in the 

regular classroom 

6. 22% None 

Questions 57 and 58 had an "Other" alternative, and respondents were asked 
to elaborates Ail the responses given for each question are recorded in 
Attachments B-4 and B-5, respectively. 

Responses to item 58 indicate that teachers of gifted students use a 
combination of techniques^ Although 7 9% of the respondents said they 
use more advanced materials, ail other items received relatively high 
percentages as well; for example, "independent assignments 11 was selected 
by 64% of the respondents. 

A majority (59%) indicated the reason wh> more teachers do not implement 
gifted and talented programs is due to lack of funds and resources at 
the school. Another declared reason is lack of training (4 9%) . 

The preferred topic for inservice training (45% of the teachers respond- 
ing to item 60) was "meeting the needs of gifted and talented students 
in .:Ke regular classroom. 11 The next most preferred topic was "how to 
teach high-level thinking, 11 selected by 43% of the respondents. 
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ATTACHMENT D-l 



AUSTIN INDEPENDENT SCHOOL DISTRICT 
Office of Research arid Evaluation 



April 13, 1983 



TO: 



Teachers of Sifted and Talented Programs in 
Grades 5 , 7 , and 9 



FROM : 



Martin Arocens 



SUBJECT: Teacher- "arent, and Student Surveys 

Enclosed please '." copies of three surveys designed by the Texas Education 

Agency (TEA) fo* '' letion by §11 teachers students and their parents partic- 
ipating in a gift .c and. talented program in grades 5, 7. and 9. The results of 
the questionnaire will be tabulated and included in the required annual report 
to TEA. : 

The cooperation of all students, parents, and teachers involved is requested 
since compliance with the terms of the grant will optimize the District * s chanc- 
es of receiving State grants for the local Gifted and Talented Program in the 
future. ^ 

Please ask students to take the questionnaire home to their parents and return 
the comoleted ones to vou as soon as possible. Please return all completed sur- 
veys by FRIDAY, APR : L 29, 1983, through campus mail to: 



Martin Arocena 

Office of Research and Evaluation 
Administration Building 



A prompt completion of this task will be greatly appreciated, 
questions please call me at 455-1228. 



If vou have anv 



x nanxs . 



APPROVED: 



APPROVED : 




Director , Of f ice of Research and Evaluation 




.1 f .// [z^nL 



Assistant SuDerintendent for Elementarv Education 



;c: Hermelinda Rodriguez 

Gifted and Talented Office 



:A: Ig 
Enclosure 
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Page 1 of 2 

- -ii INOEPtTNDENT SCHOOL DISTRICT 
Orfice of Research and Evaluation 



GI HTED/TALENTED TEAcH£3...EVAtu , ATI0N 
OF THE GIFTEP/TALENTED PROGRAM 



Dear Teacher; 



We are evaluating the t»ifted/cal 5hted prog, i?.m *>■' i 4 o:>?riidn on the following 

items. Please answer the following questions as ". j:;.estj./_. . you_can and return. the 
form to: ??cirt_f n Arocena, Office of Research and Evaluation. Please feel free to 
offer additional comments on the back of this form; 

Grade Level (circle appropriate ^raile) : 5-15 7-4 9-7 0*3. 

Number of years teaching in tfv* gl f ted/ til ent^d program: 0-4; 2-7; 4-3; I~8; 3-5; 5-2 

Yes No Blank 

1. The objectives of this program baild on the regular school 

curriculum. 27 2 0 

2. The entire staff for the gr^de levels served by the program 
received, staff development on characteristics and identifi- 
cation of gifted/talented stt3?nts: 14 ] 2 3 

I volunteered to '-each in the gifted program or was selected 

to teach in it after I had expressed a positive i, .arest. 27 1 1 

4. I received sta~f devel orient training befc re I began teach- 
ing in the program. " -12 44- —Q- 

5. Support staff personnel such as .1 ibrarians and coansalors 

have received training in gifted education. to 12 7 

5 . I frecuenti y _work :_wi th support staff personnel in develop- 
ment of the program. 12 14 3 

7. I have conducted or participated in a meeting to explain a , 
the crcgram to parents. 4-7- 4^3- -4- 

3. I. nave, had planned conferences with parents of individual 

students since the start of the school year. 9 17 3 

9. Parents contact me concerning this program more than they 

have in other programs I have taught. 7 20 2 

10. Generally, there is a positive difference in the students' 

ability to solve pro be 1ms. ^2^- 2 —2— 

11. Generally, there is a positive difference in the students' 

ability to research information correctly. 24 4 t 

12. Generally, there is a positive difference in the r.udents' 

ability to demonstrate critical thinking skills. 25 2 Q 

13. "jenerall y , there is a positive difference in the students' 

ability to plan and organize time and information. -25- S- -4— 

14. Generally, the self-concept of most students in the program 

has improved . 27 I 1 

15. I would like to tiLch-*Ms course again next year. 22 ±_ -Q- 

(over; 
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I serve the educational heeds of gifted/tal ented stadents by: 

: Yes No 

*15: Teaching students who have been advanced one grade. 13 14 

17. Providing a special activity for gifted/ talented students 

in regular classes. — 2. ii. 



13. Sponsoring special- -programs approved by the District's 
gifted/talented office. 



25. Materials from a special .'icul Uni designed for gifted/ 
tal ented students 



25. I received INSERVJCE TP:; * ' related to gifted/talented 
students' needs and prpbi^s and/or how to teach them. 



-11 _J_ 
8 10 

13- V 



19. Sponsoring leadership orojects. 
29. Sponsoring independent study projects. 

21. Grouping gifted/talented students within a group for 
instruction : 

I use the following with gifted/talented students: 

22. Materials different from th' * for regular classes 

23. Special textbooks' and/or boo-s 

24. Materials from the District* Gifted and Talented Office _JL 

15 5 



Yes No 
IX 2 
15 5 



9 -X 

27. I think I benefited fron: ,ne inservice training received. 11 — 1 

The District is considering ? najor . revisi on/reorgani zation _of the District gifted/ 
talent-d program. Do yo*j ' vjz any ideas or suggestions on how to ennance this pro- 
gram? ?lea.*e share them with us. 

* In ens 16 through 27 vare developed by ORE. 
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ATTACHMENT D-3 
Page 1 of 2 



GIFTED /TALENT ED TEACHER EVALUATION OF THE GIFT ED /TALENTED PROGRAM 



The District is considering a major revision/reorganization of the 
District gifted/ talented program. Do you have any ideas or suggestions 
on how to enhance this program? 



"More information given out from the gif ted _of f ice about their program 
to get more help from ^he teachers and staff, I have enjoyed work with 
the gifted staff wit ; i ?\IJT, . They are tops! 1 ' 

"There seem. '>e a interest in the formation of ar honors Geometry 
Program at _., . :ch 0 There exists an honors program in Advanced 
Algebra. The students surveyed were in regular first year Algebra and 
will be a part of Mii Alpha Theta next year. I think it would be bene- 
ficial both to the student? and to the educational process if at all 
possible. " 

l? I am sponsor of >lu Alpha Theta which is conducted outside of regular 
class time. Therefore^ it has been difficult to maintain communication 
between students^ teachers, and parents. I would like to see a Math 
Team class being offered as an elective couic . ." 

"There needs to be more AISD approval - 9 support and integration into 
regular curriculum, which I believe, is taking place gradually. 

? Gif ted/Talented T seems to be a t err., used in a situation that seems 
.to be more fitted as 'enrichment 1 . The truly gifteu iy still be 
leff out because of testing and behavioral problems. 

I'm retiring thi." year, but my journalism program as really en- 
riched my last yei.c-: as a librarian in AILD. Please continue to 
enlarge and support such programs. Thank you for my experience with 
the program. " 

"I feel that teaching in a gif ted/ talented program is one of the most 
valuable services I have ever provided. I hope that teacher input will 
be a part of any considered rev? *"?v-v f have heard that a ' set ? curricu 
lum is. being considered. I hop would be made for utilization 

of individual teacher expertise i ^ would not be a 'canned' 

program. The use of a release t^ ..?T * *" been a boon to me and the 
eiitira faculty. I onsider it a v^it L±e .se of funds." 

"Expand ^taf z «. Utilize input from existing staff. ?f 

"Yes, but suggestions are just that without real consider, 'on given to 
them: 

1. Gil ted science programs should be given first prioiity in 
in this District. 

2. Teachers of the gifted should be allowed to give input in 
major decisions that will affect them and their programs.. 

3. Teachers of gifted programs should be given iriuire training 
by qual if led consul Lants . 
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4. Staffing for gifted programs should and needs to be increased 
^ no teachers, no classes! * 

5. Parents should be included in the decision-making process - 
it's their children we are teaching." 

"Provide training for teachers!^ Realize the difference between gifted 
and honors programs. Give gifted same emphasis and support as re- 
source and athletic programs. 11 

"Provide materials for ^teachers to get ideas from in subject level. 
Provide G/T magazines to individual schools - not Gifted Officer 
Provide at least one conference for each teacher to attend for ideas. 
Provide time for 'teacher to write units for G/T students. When this 
is added to other duties, the work task is almost overwhelming. 
Provide an opportunity for G/T teachers to share units with other G/T 
teachers and do the printing for them to use in sharing session. 
Come and visit our" classes and see for yourself what we are doing. 
Prior notice will help us to have materials ready so your time will 
not be wasted . " 



. Our program was organized as a voluntary club,' not a class. We 
started the year with. members, including several 9th graders. Un- 
fortunately the 9th graders did not complete Science Pair projects. 
One in particular participated in activities, library trips, and a 

field trip; ^ e l^l^ e ^_^° a _P!?y s ic±st at ^ T anc * made a good beginning, 

but he did not complete the project. The other 9th graders ca*ne to 
several activities, but never even began an independent study. I 
would not recommend this type of organization for 9th graders, at least 

k?? 8 ?.^? olir, _ eac P? r ^ eri 9 es ' ^he °lder students seemed to work much better 
and completed projects." 



"The selection process bothers me. I haven't hit upon a solution, but 
I ^m working on it. I have an average of 25 students in class and 
usually there are 8-iO who should not be there. But the school insists 
that I have 25-30 students to. make the class." 



"More money should be available to place a teacher at least one half 
day, everyday, in every school to meet needs of gifted students." 
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QUESTION 57. TF YOU TEACH A SPECIAL CLASS FOR GIFTED STUDENTS, PLEASE 
INDICATE WHICH OF THE FOLLOWING TECHNIQUES YOU USE: 

"many oral performances." 

"Unfortunately, the only gifted students I have (in my film production 
class) are not considered gifted by others. . .1 disagree." 

"Assignments that incorporate advanced materials, outside readings, 
writing and class discussions* 1 

"Have more involved activities planned." 

"Longer assignments • " 

'*Use independent contracts • " 

,f More actual experiences (by students) similar to those studied." 

"Cover topics. not mentioned in curriculum - higher level thinking and 
geometry-spatial relationships • " 

"Had to cancel. - administration did not want to keep 'gifted and talented 1 
and just dumped all levels." 

"Ask questions at a higher level." 

"Special projects and demonstrations* 11 

"Special assignments -music." 

"Study trips used to enhance subject* 11 

"Visits to museum with exhibit we are studying." 

"Trips." 

"Have more class discussion questioning techniques used." 
ff More creative projects; students evaluate each other's work* 11 
"More long-term, multi-discipline assignments* 11 



82,41 



ATTACHMENT D-5 
Page 1 of 6 



QUESTION 58. IN YOUR OPINION, WHY DON'T MORE TEACHERS IMPLEMENT 
ACTIVITIES FOR GIFTED STUDENTS? 

"Lack of time necessary." (115 respondents gave this answer) 

"I'm not familiar enough to know why. 11 . 

"Swamped by mundane tasks. 11 

"Too many other 'needs' to meet." 

"Lack of knowledge." 

"Philosophical difficulties with the Gifted-Talented concept." 
"Class sizes too large; advanced materials lacking." 
"No real selection process for gifted." 
"Lack of support at base school." 

"There are too few gifted students to warrant it • 11 

"Red tape makes it discouraging to try." 

"Not enough knowledge regarding what to offer them." 

"Lack of organizational structure for it." 

"Some teachers don't work with that type of student." 

"Lack of training." 

"Lack of interest in "certain school." 

"Too much time out of school to organize and plan. 11 

"Laziness . " 

"Most teachers are not aware of the many different kinds of programs 
.available that could be implemented in their schools. Also teachers 
who are interested have no idea of how to begin or any guidance once 
they get started." 

"Lack of flexibility (need to allow small classes)." 

"Lack of materials and teacher manpower (i.e., gifted specialist or 
classroom aide)." 
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QUESTION 58. IN_TOS_OPINiPNi _WHY DON'T MORE TEACHERS IMPLEMENT 
ACTIVITIES FOR GIFTED STUDENTS? \ 

"Excellent at small schools - we have no money. 11 

ft Lack of gif ted students." 

/ 

"Lack of teachers." 

"Classroom behavior and too many low students in classroom." 

"Perhaps the overwhelming fact that the 'Gifted f kids are outnumbered 
makes it very hard for. us ro put a lot of extra effort into their 
nurture and education." ^ 

"Need to reduce student/ teacher ratio • 11 

"We have very little need fbr gifted programs. We need help with: 
underachievers • 11 

"Restriction on racial quotas- 11 

"Should give, money to teachers - like a. coach." 
"Understaffed i M 

"Other perceived priorities, such as the basic curriculum. 11 

"No overall program* If a child transfers, he or she would probably not 
have a similar program." 

"I think they do in every classroom." 

"Lack of knowledge of procedures." 

"Class loads of 30+ students hinder implementation." 

"Easier to plan one set of activities than to vary according to abilities 
"Lack of helpers." 

"Too many students and not enough time- 11 
"Teachers can only do so much- 11 
"Responsibilities :to remaining students- 11 
f *M±xed levels of students in classes- 11 
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QUESTION 58. IN YOUR OPINION, WHY DON'T MORE TEACHERS IMPLEMENT s 
ACTIVITIES FOR GIFTED STUDENTS? 

"We're expected to try to do too many things for too many different 
people; i.e., (1) individual differences, (2) resource, (3) bilingual 
or ESL, (4) G/T, (5) SCE." 

"Lack of candidates. 11 

"It's another form of neglecting the slow learner and minority children 
who have special needs," 

"Lack of personal gratification* " 

"In my area we don't get gifted students. Also^ all students should be 
encouraged to use their skills, imagination, etc', no matter what their 
level." 

"Excessive emphasis placed on the Academically gifted 1 only" 
"Lack of enough students (class of 5 causes overloading in other areas) 
"Some of the elementary programs don't help and many hinder students* ft 
"Insufficient number of truly gifted students* 11 
"Pupil to- teacher ratio - classes are too large*'" 
"Lack of human resources • 11 
4 "Class loads too high • " 
"Not enough special programs for gifted 
"Lack of structure 
"Lack of paid planning time • 11 

"Too many problem kids; too many below level; too many required demands • ' 

"There is not enough time to make 3 sets of plans (gifted, average, below 
grade level) for 8 subjects each day. I already make 2 sets of plans for 
most areas and 3 for soraei" 

"Too many discipline problems; classes too large." 
"Grouping problems - too many levels as it is." 
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QUESTION 58. IN YOUR OPTNION, WHY DON 1 T MORE TEACHERS IMPLEMENT 
* ' ACTIVITIES FOR GIFTED STUDENTS? 

"Low students need extra help too*" 

"We are much top busy trying to help those who are very low." 
"Scheduling problems for teachers and students." 
"Not enough help." 

"tack of appropriate testing to determine such, administered by 
qualified personnel." 

"There are only a few gifted classes in grouped situation." 
"Lack of support by Principal." ^ 

"Teachers are too busy bringing low students up to level. 11 
"My kids don f t qualify." , 




"Too many hassles." 

"Teachers are worn down too much by ridiculous busy work - no energy 
left for important things'." 

f? Main concern is teaching those who are behind." 
"Paper work - with low expectations for approval* 11 

"In mathematics, the course selection — at the high school level - 
provides adequately for the gifted* 11 

"We do in science and math*" 

"Grading system not weighted* 11 

"No prepared units/materials* 11 

"Too much paper work. Good teachers can provide for gif ted in classroom * 
"Too much book knowledge; not enough real experience;" / 
"Gifted not identified." 

"Lack of knowledge of G&T. Lack of good direction from district; We 
neet a set program if possible. It takes all of our time just to plan 
and keep up with the regular classroom* " 
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QUESTION 58. IN YOUR OPINION, WHY DON'T MORE TEACHERS IMPLEMENT 
ACTIVITIES FOR GIFTED STUDENTS? 

"Too much paperwork . 11 

f, It is extra work - teachers don't feel efforts are recognized. 11 

"Too many low achievers in classroom to allocate enough time • 11 

"The district needs to address the issue of 'gifted* teachers teaching 
gifted students and consider more preparation time and compensation. We 
need to change the title 'gifted and talented' and redefine," 

'^Required paperwork to receive funds." 

"Don't have class of G/T's ." 

"Regular student load." 

"Too many average/below average to consider. 11 

... 

"Guidelines for admission are too stringent." 

"I honestly believe it T s due to teachers' already busy schedules and 
efforts to reach underachievers • " 

"I strongly feel trained, educated specialized teachers only should 
instruct, not the regular classroom teacher - ir's an added burden 
yfe^me-wise to an already way overdemand ing amount of work." 

"Review of programs should be dene by those familiar with the capabili- 
ties of students involved in program ." 

"Teacher load saturation - more than 1 school - no time in schedule 
because of class load*" 

"Too busy with paperwork." 

"It would take away time needed for all students." 
"Because we have too many not considered gifted!" 
"Too much on teachers already." 

double responsibilities - 2 classes to plan and prepare for regular 
and 'gifted 
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QUESTION 58. IN YOUR OPINION, WHY DON 1 T- MORE TEACHERS IMPLEMENT 
ACTIVITIES FOR GIFTED STUDENTS? 

"Lack of support people; subs ar en 1 t even available for field trips 
Class sizes are not adjusted downward. 11 

"Lack of physical energy- 11 

"Too much red tape and surveys!" 
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4He "Questions for Administrators" survey included 62 questions* Some questions on this 
annual '-survey were- also included on the "Questions for Teachers" survey to allow compari- 

- sons-others were asked only administrators. The survey was ^computer-generated during 
l ? ??" 8 3 .^ r ??. ?ime, _vith. administrators asiced only about topics applicable to 

chem^__Inforaation related to accreditation, staff development, retention, discipline, 
bus monitors, .achievement, insurance, administrator evaluation. Project PASS, school 
resources, gifted/talented programs, and counselors was collected. 

To vhon vas the ins tr\^te~c a^-^nis tared ? 

.Ul- District administrators were surveyed (N-315) . Administrators received only questions 
which applied to them. The number of questions received varied from 10 questions for 
some central administrators to 33 question^ 'for some elementary school administrators. 



Once. Surveys vere first sent out February 14 with a reminder sent February 23. 

*h e s wa s the -^as- rr'ja e r, z adtil ais tared ? 

February 14; 1983 with a reminder survey February 28. 

Sher-e— w as eh a --la3-s?*3se 



Through the school mail, to administrators' building addresses. 




<t*g— tra^tsz ii^ tr.a administrators have? 



Vas the ir.s cr-^ter.r acnlr-isterec *mcer standardized tor.f t ttjf.s? 
• although instructions were the same to evervone. 



:r.e inserter. 



tr.e valid! s-r 3 i the caca ? 
Mone that are known. ' * • 

Vho * a vel c sns4 the !zstT"J^e 



District. Priorities \ evaluato_r_ finalized questions submitted by Of fice of Research and 

Evaluation. (ORE) and. o Chef SISD 3taff. - -- .. 

-»r,a: r^iasili^ and vzlicir~ data zre availabZ.* :n -ha ir.s t r-— - 7 



::.grr ^srs^ iata ava 



Responses for some ^escions are available cram last year's survey 
can be compared to chose of teachers cn cheir survev. 



Some icen resoor»ses 
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Administrator Survey 



Purpose 



.0 



The "Questions for Administrators" survey was" designed to. collect informa- 
tion on issues of importance districtwide. This yearns survey .included ' ' 
questions on accreditation, staff development, health insurance, administrat 
or evaluation, Project PASS, s'ehoql resources, Gifted and TaleVted pro- 
grams, and counselors. Questions on a Variety of projects a nci ^topics are 
included in an effort to cut down on the fo tal number of surveys issued. 

The purpose of the Gifted and Talented questions was to address-the 
following decision and evaluation questions: 

Decision "Quest^iojt Dl :,. What "components of the present District 
efforts,: , if any,; Should be 'mpdif ied or deleted? Should a^ty com-' 
ponent be added? ; * 

ferainatloji Quest ion- Dl^L : What are the Gifted and Talented „ 
Program's characteristics and unique features? ' 

Evaluation Question Dl-2: How are tt/e Gifted and Talented i 
Programs deferent from the regular classes (noh-gif ted)'? tl 

Procedures 



instrument . a - \ - . 

_?^?^?_?^_^^ e ^f^ ice °f Research' and Evaluation atid other central £d-- -< 
ministrators were asked* if they had any questions for central or school 
administrators and/or teachers in Fal'l 1982. , A District evaluator and 
evaluation assistant wprked individually with those submitting the 
'questions to finalize the questions<and samples. A final draft of the 
survey was produced in January 19S3 and distributed to ORE and other key 
administrative staff for review. Some minor changes were again made. 
The final survey included &2 questions; of these^ nine questions addressed 
Gifted and Talented topics. These questions are included in Attachment 
E-i. ■ • 

This year's survey included over .twice as raany.^ questions as last year's. 
It was computer-generated this year, and administrators answered" only 
questions applicable to them. Some questions applied to all administrator s| 
these were answered by all central and a random sample of half the eler _> 
mentary and secondary principals. Other questions that applied only to. ele- 
mentary and secondary school administrators were randomly assigned half 6 ' to 
one group of principals and half to another. Finaliy, some project- 
specific questions were given to all applicable administrators. One of 
the' Gifted and Talented Program's questions (No. 69), was sent to all 
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sampled. Therfe. were 79 'administrators from 'secondary, and 74 from 
elementary* Half of the -administrators at both the elementary ar^i 
secondary levels, were sent the other eight questions. 



- W^esuits 

' " V ■ ■ , : .• : .... 

Results of the Gifted and 'Talented questions, are showA in At'tachment fi-i. 
Only one-third of the school administrators said all gifted and talented 
students at their '-school were currently being served. Lack of funds or 
interested teachers for these programs, were the top reasons mentioned for 
not serving everyon^. - Schools reported serving students who were served 
qost of ten by ability grouping, individualized instruction, and extra 
assignments. Several questions dealt with priorities for the program. 
School administrators valued :"gif ted" (academic) programs more than * 
"taieSte^d" (artistic) programs, with top priorities, in language arts, 
math, and ^science. _ When forced' to choose, administrators said Gifted and 
"Talented programs wfere most important at the intermediate (grades 4 - 6) 
level. Over half (54%) of the administrators believed every classroom 
teacher should provide special activities for gifted and talented students. 
The best time for gifted and talented classes is during the regular class- 
time in the satfte subject.. * 

Question Nos. 53, 54, 55, 56, and 57 were multiple-choice questions, but 
they included an "o v ther u alternative. Responses given to these items, 
are recorded in Attachment Nos. E-2, E-3, E-4, E-5, and E-6 5 respectively. 

The Gifted and Talented question which was sent to all the .-school adminis- 
trators sampled was an open-ended question requesting ideas a nd f suggestions 
on flow to enhance the District's Gifted and Talented programs.- All* the 
ideas and /or suggestions received are recorded" in Attachment ^E-7. There 
were 29 administrators who responded . These responses varied greatly in 
content. Hpwever, there, is one quotation that summarizes most of the 
comments: 0 - . , 

"Inservice -training, personnel, and additional funds; more 
standardization across the District." 
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52. Are all. the gifted/talented students in your school currently 
served by a special program? 15=122 

YES NO 
32.0% 68.0% 

53; How has your school. served gifted/ talented students this year? 
(Check all that apply) N=62 





TOTAL 


RANK 


POINTS 


i ; 


54 


2 


39 


7 


9 


3 


29 


6 


13 


4 


17 


5 


14 



Grouped by ability 
Individualized ' instruction 
Provided a mentor 
Gave extra assignments 
Promoted to next grade 

Accelerated to next grade for some classes only 
Other (Specify): (See-Attachment" E-2)- 

54. In your opinion, which 'areas should have gifted programs in the 

schools: Pick your top three choices, rating your highest priority 
as "i." " N=52 





TOTAL 




RANK 


POINTS 




1 


77 


Language Arts 


2 


70 


Math 


8 


9 


Social Studies 


3 


47 


Science 


8 


9 


Art 


12 


2 


Drama 


11 


3 


Music 


6 


15 


Leadership 


12 


2 , 


Psychomotor (Physical Education) 


10 


5 


Foreign Languages 


4 


29 


Computer Literacy 


8 


9 


Interdisciplinary Classes 


5 


19 


Future Problems Solving - 


7 


13 


High-Lev el Thinking - - 


11 


3 


Other (Specify): < See Attachment E-31 



55. Please check the reasons why some gifted/talented students are not 
served in your school.^ (Check all that apply). N=56 



Lack of funds to implement a program 
Identification guidelines are inadequate 
Lack of teachers interested in planning and 
teaching a G/T class 

Concentration of resources in other programs 
I have chosen not to hold G/T programs in this school 
Not ail G/T students were identified 
Other : ' ( See Attachment E-4) - ^ — • 

-— . .... . : .. . — 1 Irfj^-^T-^ : 





TOTAL 


RANK 


POINTS 


1 


30 


4 


• 17 


2 


24 


5 


13 


7 


3 


3 


19 


6 


10 
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56. Special activities for gifted/ talented students should be provided' 
by (check one) N=56 , . 

53.6% Every classroom teacher 

21.4% Teachers who have received in-depth G/T training only 

10.7% Any interested teacher 

8.9% One or two teachers per grade level 

5.4% Other (specify); (See Attachment E-5) ' 

57. When is the best time to have gifted/talented classes? (Pick one) 

N=6e 

13.3% Before/after school 

83.3% Stnririg regular classes in the same subject (gifted math 
during regular math,, talented music during regular music 
class) 

3.3% ^i^t?^ programs in the basics during regular classes 
in "non-basics" (e.g., gifted math during art class) 

58. At which level do you think it is most Important to have gifted/ 
talented- programs? (Pick one) N=54 

Primary Intermediate Junior High Senior High 
11.1% 55.6% 11 . 1% 22.-2%' 

59. Which type of program do you think is most important? (Pick one) 

N=58 

87.9% Gifted (Academic) 12.1% Talented (Artistic) 
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OPEN-ENDED RESPONSES TO QUESTION NO. 53 

HOW HAS YOUR SCHOOL SERVED GIFT ED /TALENT ED STUDENTS THIS YEAR? 

"Enrichment activities within regular classroom to stress high ie 
thinking skills. 11 

"Enrichment classes. 11 

"Enriched activities." 

tr Meeting needs in classrooms." 

"G/T Office provided Kay Johnson to work with two tekchers." 
"Special programs." 

"Special computer program, art program." 
"Teacher working with then as a^ selected group." 
"We have Gifted teacher." 

"Special programs - computer, math, leadership, art, music, etc." 

"Independent study." 

"Higher Level Thinking classes;" 

"Special music for top 8% - 2nd and 3rd." 

"Field trips and resources." 

"Classes at U.T.; leadership opportunities." 




E-7 



Hi 



82.41 ATTACHMENT E-3 

OPEN-ENDED RESPONSES TO QUESTION NO. 54 

IN YOUR OPINION, WHICH AREAS SHOULD HAVE GIFTED PROGRAMS IN THE SCHOOLS? 



"Gifted Under ach levers (see Whitraore* ? Gif tedness* Conflict & 
Underachievement T ) " 
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OPEN-ENDED RESPONSES TO QUESTION NO. 55 

" PLEASE CHECK THE REASONS WHY SOME GIFTED/ TALENTED STUDENTS ARE : NOT 
SERVED IN YOUR SCHOOL. 

• "No clearly identified philosophy in this area. Concern about students 
being 'singled out 1 or _developing an elitist attitude. Extra stress on 
student with several demanding classes is also a problem." 

"Size (Enrollments) 11 

"Lack of teachers with tine to do it." 

"I think children should Jbe served in classroom according to need." 
"Emphasis on basics must come first." 

"We are presently going ; through a re-organization and change of focus 
period . 11 

"Number 3 is the main reason." ( Lack- of interested teachers.) 
"Only 8% could be served according to guidelines." 

"I feel all children have potential that deserves development - not 
just one group." 

"Staff/ scheduling" ' 

"Some students wish to take easier classes." 

"Not enough teachers to allow extra programs - special classes." 
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OPEN-ENDED RESPONSES T0 QUESTION NO; 56 * 

SPECIAL ACTIVITIES FOR GIFTS) /TALENTS) STUDENTS SHOULD BE PROVIDES BY: 

"Teachers who have received training to teach G/T students. Teachers who 
feel this is an important need; 11 

"Every classroom teacher who is interested, who has received training, 
and who has met exit criteria of training program." 

"Itinerant teacher." 

"Additional classroom teachers are needed." 
"Individualized instruction. " 
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OPEN-ENDED RESPONSE TQ QUESTION NO. 57 

WHEN IS THE BEST TIME TO HAVE GIFTED/TALENTED GLASSES 

lf Depends on the number of students to research. Usually better during 
the school day when affected by desegregation. 11 
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60. 

"Provide release teachers to buildings, so interested teacher could 
have time." 

"Inservice training, personnel, and additional funds. More standardiza- 
tion across the District." , 

"It should fit every school. It is the opposite of Sp. Ed . continuum. 
The curriculum should be differentiated and teachers trained. It's 
imp. the wider the range but in every grade." 

"Identification by G/T office. Program plan paperwork greatly reduced." 

"Let principal, have a right to hire a well-qualified teacher. for each 
grade level - bright, interested and dedicated. Pay her ." 

"Give the same training to all. AISD teachers on how to provide for 
gifted students in their classes. Give each elementary school a 
flat amount, to use as appropriate to their particular population. Set 
basic criteria that must be met by school to be eligible." 



"Clear indications and guidelines; that prevent 1 status 1 behavior in 
parents and- students." 

"Our school is small (280 students). Our facilities are also inadequate. 
For us to do a quality job with a G/T program we need: 1. a replacement 
facility, 2. more teachers and students; on each grade level, 3. mandatory 
programs in each school." 

"Provide staffing support for sections that draw less than 20 students 
in a section." - 

"Get better coordinators for secondary." 

"Let's not forget the students in the middle. We tend .to provide for 
-those at the top and bottom and forget the middle majority." 

"I believe that G/T students should be accomplished through a combina- 
tion of acceleration of student promotion and by expanding curriculum 
choices 'upward to include higher level study." 

"Provide identification factors for assignment of istudents co such 
classes - reading .scores, step grades, teacher recommendat , etc." 

"Define gifted and talented. Set up standards for entry." 

"Change the name] I feel some negative personality traits are develop- 
ing within some students labeled as G/T." 
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60. DO YOU HAVE ANY IDEAS AND/OR SUGGESTIONS ON HOW TO ENHANCE THE 
DISTRICT'S GIFTED/TALENTED PROGRAM? 

"Develop a district-wide plan to coordinate the program K-12, after 
developing a working definition of what G/T means in AISD. 
Specify the criteria for choosing G/T students. 

Provide staff development to teachers who will be responsible for 
teaching G/T students, and counselors and administrators. 

Provide support through additional resources to support the program 
if it is implemented." 

"1. Install a program for Gifted Underachievers as in Cupertino, Calif, 
(see Whitraore, r Gif ted. Conflict: and Underachievement f ) . Consider a 
'needs based' program for gifted underachievers, i.e., rather than get 
hung up 05 labels; let'r meet obvious student needs. 

2. Train a cadre of teachers, a couple at each grade level at each, 
school, who will receive and provide learning opportunities for gifted 
kids." i : 

"Better teacher awareness as to who is G/T." 

"Definite guidelines, policies and directions need to be provided, along 
with enough to make it believable. We also need stronger leadership and 
some continuity. It is a problem when a child can be gifted in one 
school and not another." 

"Find out more about their family roots and encourage creativity - 
especially with minority students who have not had the academic gift 
of training." 

"We really need additional persons to have a gifted and talented program." 

"Staff Development for b3lL teachers. Topic; How to meet the needs of 
the G/T in regular classroom -during the school day." 

"Any program is only as good as the teacher. We design programs 
utilizing certain teachers. When that teacher leaves (moves, dies, etc.), 
the program folds. 11 

"Train teachers to make G/T a regular part of the classroom." 

"Stop calling it Gifted & Talented and insist that each teacher, and. 

all schools provide something special to meet the needs of all children." 

"One gifted teacher on each campus that wants the program." 
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60. " 

"Involve community resources .more and utilize 'Gifted-Talented* PTA 
resources." ;, 

"An increased number of mentors in business, industry, government, etCi , 
and generally more involvement by business and industry. 

A person on each campus to arrange enrichment experiences for a select 
number of students in a number /variety of situations ^ He/she should 
have no other responsibilities except to see that quality experiences 
are placed with identified G/T student. 

Money for each local campus to provide special materials for special 
projects." 

"A good program needs a teacher space and when your efforts are directed 
toward the low level classes - heavy percentage then it makes scheduling 
difficult; Also, all teachers need to be aware that more of the same 
isn't necessarily better^ These students need experience that is high 
level, but also must be able to do what others do; 

G/T isn't in one area; and, therefore, to develop one over another will 
leave good; kids out; \^ 

To explore individualized instruction for junior-high school, needing 
a teacher who has time to guide ^students. A teacher who has five classes 
is a very fatigued teacher." V 
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Instalment J3ascripi^km: ' Parent Evaiuatibn of theJIlfted And, Talented Program. 
INSTF?3^NT DESCRIPTION: 
Brief Description of the mstrumaht: 

The survey, designed, by TEA constats of 18 Items. The first two asked parents to 
Identify the grade of their student and^how long that student has been enrolled in 
the gifted and talented program, . The other items. were statements regarding various 
aspects of the District's program. Parents were asked to indicate whether they 
agreed by selecting a "yes" or "no" alternative. Two Items which followed the 
format were adde<£ by the District. Finally, the District also added an open-ended 
question asking for suggestions to improve the program. 
To whom was the instrument administered? 

To parents of students in fifths seventh^ and ninth grade enrolled in gifted and 
talented programs. 



How many times was the instrument administered? 
Only Once. 



When was the Instrument administered? 
The surveys were sent on April 13, L983. 



Where was the instrument administered? 
Parents completed the survey at home. 



Who administered the instrument? 
The instrument is self-administered . 



What training did the administrators have? 
JIoE applicable. 



Was the instrument administered under standardized conditions? 
tfo. 



Were there problems with the instrument or the administration that 
might affect the validity of the data? 

Yes. The following problems were identified: a) the need for a third alternative 
to • indicate no knowledge about the item, and b) item four has two parts. Some 
parents needed two sets o/f responses to answer appropriately to the two components 
of the statement. 

Who developed the instrument? 
The survey was designed by TEA. 



What reliability and validity data are available on the instrument? 
None. 

Are there norm data available for Interpreting the results? 
■Mo, there are hb norm data available. 
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TEA PARENT SURVEY 



Purpose 



A parent survey was conducted to address the following decision and re- 
search questions: 

Decision Question Dl ; What components of the present District 
effort, if any,. should be modified or deleted? Should any com- * 
ponent be added? 

Evaluation Question Dl-12 ; How were parents involved in s ' 
Gifted/ Tal ented^programs? 

Evaluation Question Di-13 : What do parents like abdxit the 
program? . 

Evaluation Question Dl-14 : What problems have they identi- 
fied? 



Procedures 



The parent survey provided by TEA for the evaluation of the Gifted and 
Talented Program was sent to 504 parents of gifted and talented' students 
enrolled in grades five, seven, and nine. A cover letter (see Attach- 
ment F-l) accompanied the survey asking parents for their cooperation 
in completing the survey and for a prompt return. Parents were asked 
to return the survey through their children to the teacher in charge of 
the Gifted and Talented Program,, who in turn' sent the surveys to the 
Office of Research and Evaluation for tabulation and analysis. 

The survey, designed by TEA, consisted of 18 items. The first two asked 
parents to identify the grade* of their student and how long that student 
had been enrolled in the Gifted and Talented Programs The other items 
were statements regarding various aspects of the District f s program. 
Parents were asked to indicate whether they agreed by selecting a ,f Yes ,f 
or "No" alternative. Two items which followed the format were added by 
the District . finally, the District also added an open-ended question 
asking for suggestions to improve the program. 

There were no apparent problems in the distribution ■ snd collection of 
the surveys. . However, parents had problems answering some of the items, 
as is ind icated by the responses in non-prescribed places and comments 
in the margins. The most prevalent problems include the following: 

a) the need for a third alternative to indicate no ^knowledge 
about the items* 
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b) item 4> of the survey has two parts. Some parents needed 
:' two sets of responses. to answer appropriately to the two 
components of tHe statement ♦ ' 

The District added to the survey three items to address 
local interest. Two of these items followed the format of the survey 
and the third^.called "for a 'written response. The three items added 
were the following: ■ ^ „: : 



o. This year,' I attended parent activities related to problems, 
deeds and/or programs of the Gifted and TaFented students. 

o I benefited from the parent activities related to Gifted 
and Talented students. . t " ' 



The District^ is considering a ihajor reorganization of the 
District Gifted and Talented Program. Do you have any 
ideas or suggestions on how to enhance this program? 



:. ■ ' Results 

There were 564 surveys sent out to parents of students in Gifted and. 
Talented Programs/"in the. District r s fifth,' seventh, and ninth grades. 
However, only 32% (163/504) were completed and* returned. * 

The itera-by-item results of the survey are .presented -on Attachment F-2. 
Overall, the parent evaluation of the Gifted and Talented Program was 
positive. The -majority of the parents said they understood how their 
children were selected to participate in the Gifted and Talented Pro- 
grams and also said that they understood the objectives of the programs 
Furthermore, the responses to the various items indicate that the major 
ty of the parents think that the Gifted, and talented Programs , are bene- 
ficial to their children. Ninety percent of the respondents would like 
their children to continue in the programs. 

As was indicated above, the last item of the survey, .which was ad^ed 
by the District, asked parents for suggestions and recommendations for 
program improvements. There were 50 parents who addressed the open- 
efeded question and/or who made comments with respect to the District's 
Gifted and Talented Programs The responses may be classified as: 



o General support arid/or overall satisfaction with the 12 

program. - 

* v v. 

o Requests and suggestions for expansion of the program 15 
district wide and from grade to grade and school to school. 

o 4 Requests for more information about the program. 6 

o Criticism . of certain programs in a given school. . 7 
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o Criticism of the instrument (the survey) for being too 3 
ambiguous or for not being specific enough. 

o Criticism of the selection process and required number of 3 
students in certain classes; 

o Requests to give ex § ra cre ^i^_ to students participating 3 
in Gifted and Talented Programs. 

^^_^§ e _ r ^ s P onses _i^ en §Y Parents are recorded in Attachment F-3. Also, 
a computer file was created with the data received, and it is stored at 
the University of Texas at Austin Computation Center under the code name 
0263 PARENTGT. Th« layout for this file is presented in Attachment F-4. 
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AUSTIN INDEPENDENT SCHOOL DISTRICT 

Office of Research and Evaluation . 



April 11, 1983 



Dear Parents : 

./ 

7 

_ ' / . 

Enclosed please find a survey, designed by the Texas Education 
Agency (TEA) to be completed by parents of children part icipa- 
.ting in gifted and talented programs in grades 5 , 7, and 9. 



The purpose of these questionnaires is to determine the effec- • 
tiveness of the gifted and talented program The information 
thar we obtain will help us' to modify and improve the program's 
ability to serve the needs of gifted and talented students. 



Please complete the questionnaire and send it to the teacher of 

the Gifted and Talented program in which your child is participating 

A prompt delivery will be appreciated. 

If you have any questions concerning the questionnaire, please 
call Martin Arocena at 453-1228. 



Thanks . 

■ ^in- 
sincerely, ! < 




Martin Arocena 

Gifted and Talented Program Evaluator 



MA: lg 
Enclosure 
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6100 GUADALUPE, AUSTIN, TEXAS 73752 512 / 453-1227 
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PARENT EVALUATION OF THE GIFTED/TALENTED PROGRAM 



Dear Parent: 

This year your child participated in a program designed to meet the needs of 
gifted/talented students. Currently, we are evaluating this program in order 
to improve its effectiveness. You can help us by responding to the following, 
statements and returning the form to your child's teacher. Please feel free 
to offer additional comments on the back of this form. 

Grade level (circle appropriate grade): 5»loi 7=8 9=16 Blank=20 2=16 6=2 i N=163 



3. 
4. 



7. 
8. 
9. 
10. 

ii: 

12. 



0«23 2»38 4»14 6=2 8=t 
1=65 3=15 5= 3 7=1 9=1 


Yes 


NO 


Blank 


I understand how my child was selected for this program. 


140 


21 


2 


I understand what the objectives of this program are. 


128 


22 


13 


I understand how this program fits in with the regular 
classroom work that my child is doing. 


133 


24 


6 


I have been invited to visit this program and have 
Been given the opportunity to visit with the program 
teacher. 


97 


. 53 


n 


My child has the opportunity to explore areas that 
expand on the regular curriculum. 


159 


2 


n 


j : • 

My child is receiving adequate training in basic 
skill areas. 


141 


13 


9 


It is important that my child receive instruction 
with children of similar abilities and potential. 


148 


8 


7 


My child is not concerned about missing his/her regular 
classroom time. 


91 


52 


20 


This program has helped my child become a more inde- 
pendent learner. 


133 


-45— 


15 


This. program has improved my child's ability to solve 
problems independently. 


117 


20 


26 


My child is better able to organize his/her time 
since entering the program. 


104 


39 


20 


My child enjoys school more since he/she was enrolled 
in the program. 


125 


18 


20 



I Or 

r D W ° Form GT-5R33 
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■ Yes No Blank 

13. My child's sel f confidence has increased since entering 

this program. 125 25 13 

14. My child is having difficulties with friends as a 

result of his/her participation in this program. 14 144 5 

15. My child tells me about activities in this program. 147 9 7_ 

16. I would like my child to continue in this program. 146 _JJ 4_ 

17. This year, I attendedparent activities related 
to problems, needs and/or programs of the gifted/ 

talented students. A7_ 111 _5. 

18. I benefited from the parent activities related to 

gifted/talented students. 39 87 _37_ 



19. The District is considering a major revision/reorganization of the District 

gifted/talented program. Do you have any ideas or suggestions on how to enhance 
this program? Please share them with us. 

Ideas and suggestions given by parents are recorded on Attachment F-3. 



9 
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PARENT EVALUATION OF THE GIFTED /TALENTED PROGRAM 

The District is considering a major revision/reorganization of the 
District gifted/ talented program. Do you have any ideas or suggestions 
on how to enhance this program? 

"I have been pleased with the overall variety and quality of offering 
in GST English. However ^ I continue to be convinced that AISD would 
be better off scrapping the whole misleading concept (most of the kids 
in these programs, including my own, are not gifted and most all kids 
have talents) sowe don't have some arbitrary limits on the numbers of 
kids who can qualify for quality classroom experiences. At Casis^ 
for example, so many of the children qualified for the limited number 
of slots that the selection process was a joke! 11 

"I. feel these programs take a very firm and organized teacher. The 
students at no time should be allowed to get by with constant disobedi- 
ence, thus distracting from the learning potential of the rest of the 
class and making study time or teaching time impossible^ This has 
happened this year. 

If a student has such a discipline problem and so little or no re- 
spect for his elders and fellow classmates^ he has no right to remain 
in the class - no one has the right to take away another's potential 
learning right. 

Just because ah individual is capable of learning or moving through 
material at "a more rapid pace that another doesn't. mean they are a 
'better 1 person - in high school this seems to be an issue; The students 
shbuTd" feel" moire responsible with - this privilege 'of-a--special— pr 
and enthusiastic to perform their very best to show their appreciation 
to the people organizing these programs and the teachers who make it 
possible." 

"Please publicize the availability of such programs to students enter- 
ing this school district. Counselors should encourage students to take 
these challenging courses if they feel the student is suitable for the 
program." 

"It is hard to make suggestions about a program which I have no real 
knowledge of." 

'tyore parent participation^ " 

"More information to parents. More parental and student participation 
in formulating programs ." * 
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"Since I am not well-informed about this program, I don't really have 
any specific suggestions- other than increased information to parents 
about the programs. Apparently, i was invited to attend a parents' 
meeting but had schedule conflicts^ 

I certainly hope you continue with the gifted/talented programs, as 
well as the magnet program, but i don't have any definite suggestions 
for enhancements . 11 

"Being a newcomer to the Austin area, I have missed the organizational/ . 
introductory parent meetings;. I do not know any specific details about 
the Austin program, nor^was I able* to get many details when I; first 
inquired ~ I have not met any of Laura's teachers. I d& think she's 
being adequately challenged in joany areas, but I would like to know 
more about the individual academic programs. 11 

"I do not think a child should have to choose between gifted language 
arts and art enrichment. Art in the public schools is treated like an 
untouchable: no art. teachers K-3; 1 hour once a week for half a year 
4-6; 12-week exploratory on alternate days in junior high and not a 
'designated elective' for honor graduation in Austin High. Art should 
be valued creative expression that is encouraged by art teachers. Please 
put some money into the program. 11 

•'My daughter is -very frustrated about all the work . she must make up 
(while gone to her gifted classes). The teachers are unhappy about the 
children (especially my daughter's) being gone from their classes. This 
— f eet±ng~i«- -passed --on- to ^the^childr en and„.my__daughter f eel s it 's unfair* 
She had been expected to make everything up the next day. We have 
tried to work things out with teachers, but no one wants to give up 
their time with the children and I don't blame them; I would like to 
see ail gifted children in one- class or offer the gifted classes before 
or after schools things cannot continue like they are. Everything my : 
daughter does is with perfection, and now since she is in gifted she 
^f. 6 ?? 6 ?^ 6 ^ no ^ to make any mistakes in school without getting an X on 
her performance sheet i The combination of gifted program and performance 
sheets has created a problem with behav ior a t home • 

"I have really little information regarding what the objectives are; I 
have never been consulted, or brought in in order to understand the 
program better. No "teacher-parent facilitation has been explored. 
I believe it is important for my child to get this advanced instruction, 
but I wish to be more involved in the program. 11 

"My child is not in a special program for social studies. She is quite 
bored - is not challenged - frustrated. I would hope in the future this 
is corrected. 15 
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"As you might conclude from my answers to this questionnaire, I have been' 
quite disappointed _in the class in question (it is a 'Point 9' English 
class at_ Travis High).. 

The class began with lots of talk about g'bals;arid the future. But over 
the course of the year, judging by what my daughter has reported, what 1 
have observed by examining her reading and writing assignments, and by 
what her friends have said, the actual demands made on the students and 
the level of instruction have been surprisingly low. 

I blame the teacher. He has had a group of unusually capable students, 
bright and eager to learn, and has fallen far short of their potentials 
It may be — indeed, it probably is — not entirely his faults To be sure, 
he has so many students in the class that no one could accomplish much 
with them; and he has too many classes . 

Nevertheless, he ha£ failed to engage the children in probing classroom 
discussion, and his reading assignments often do not coincide with the 
actual work that occurs in class; That is; he will assign reading, and 
will talk about other matters; 

Worse, he asks the students to write long essays on the readings, and • 
then. returns them without a single comment s They come back with a grade, 
and that's its i actually doubt that they have been read. 

I make all these comments, I might add, from the point of view of a 
professor of English at IJ.T., a former director of the University's inter- 
disciplinary honors program (Plan II) , and as the trainer of a great many 
English teachers for Texas schools. 

I have .another child, not yet in high school, who has also been in 
numerous 'gifted and talented 1 classes, beginning four or five years ago 
at Linder,. continuing through Travis Heights Elementary, Jand now in 
FulmoreT TKese "classes' Tiav'e Been" disappoint ing; ' too ." r~Tecal-l - the- sciene* 
class at Travis Heights, where the special teacher missed lots of classes 
and seemed to be good only at declaring his written goals. Too often, 
these programs are public relations matters for parents, without substance, 

"While I recognize that this course is more rigorous than a regular 
biology course, I don't feel it is demanding enoughs I would like to 
see an outside independent project assigned (e.gs, book report, making 
a model, conducting an experiment, etc;) Also, I feel an occasional essay 
question on a test is appropriates I am happy that my child seems to be 
so ^interested and stimulated by school . I wish that a greater effort 
were made to ensure that, parents are made aware of course objectives, 
units, due dates, etc; I want to support the schools, but find it diffi- 
cult when I am unaware of these things. H 
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"My student participates in this program by taking advanced classes. It 
is my impression that the advanced classes are not taught so as to take 
advantage of the opportunity to provide the students with special, 
advanced instruction. On the contrary, the instructors seem to deal 
with the classes by assigning more work. The greater number of details 
.is then forgotten ^within a short time. It is a pity that the instruction 
is not at a more advanced level so as to give better understanding of the 
subject . " 

"1; This evaluation sheet is poorly written for an evaluation of a 
a -high-school course. 

2. The work load on a student in these type classes at times is 
overwhelming with little regard to the homework of other classes. They 
are pushed every day, usually with no let-up for 9 months, and are ex- 
hausted at the end of the year. We hear a lot about teacher burn-out. 
A student Who strives for academic achievement can reach burn-out also. 

3. Some of the Work, such as coloring worksheets, seems to be busy 
work and has little value and takes a great deal of time. 

4. Sometimes the classes seem short on explanation and long on expecta- 
tion. A gifted student can learn faster and grasp concepts but still 
needs proper instruction. They may be in a college-level course but are 
not college age. 

5. Children need encouragement, praise, a reasonable workload and a 
pleasant atmosphere to learn. These advanced classes should be a place 
for achievement, not a place where a student feels punished because he is 
an achiever. 

6* These classes do teach a child how to study because they have to in 
order to survive. That is a benefit- even though the class itself may be 
" an" unpTea san't " "memo r y ." 1 V ' ~ ~ — : — 

"I feel programs for gifted students are too limited. We_should spend an 
amount for each gifted student eqUal to the amount spent for special 
education/retarded/problem/pregnant students. My opinion is that Austin's 
gifted programs are the equivalent of my regular_ high school classes. I 
hate to consider the mediocrity of the average class." 

"I want to see more of it at more schools - even if the classes could 
meet only monthly in the lower grade levels - so more kids could be touched 
and stimulated by these excellent teachers and educational ideas. 11 

"I would appreciate the advantages of G&T continuing into the Jr. High 
levels! I also would like to see Spanish taught to all students at all 
grade levels, G&T and regular classes as setup within each school, K-6!" 
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"Continuity of programs between schools is important. To go from Hill 
to Read to Martin to Anderson and keep track of what level and basic 
skills have been covered is a non-trivial task. 11 

"Provide programs for gifted/talented systeinwide, rather than having 
the programs depend on the generosity and motivation of teachers. 

Instruction in basic skills should be part of any gifted program so 
that the g/t child does not become less. proficient in these skills as 
accelerated work 1 is emphasized. 

Find a. 'gift' in every child - or a special interest - which can be 
encouraged and nurtured. 

Change the name. 

Change grading system to recognize work in 'accelerated 1 classes. 11 
"Would appreciate some more emphasis on science." 

"I feel 'teacher input 1 is vejy important in the reorganization. By 
'teacher 1 I mean the teacher who is presently working with the program. 11 

"I hope somehow in the coming years computer literacy will be included 
in the Gifted/Talented program. Computers offer limitless possibilities 
for creativity for all children, and particularly those who are very 
creative and need avenues for the expression of same. Also, I hope parti 
cipation in Future Pro biemsolvers can be continued. I would also look 
for programs that teach critical thinking, e.g., Great Books; however, I 
am not pleased with the materials they offer - perhaps the District could 
organize its own program." 

"The important thing is to challenge their . Do hot limit or cut back on 
the program. If anything, • expand it! These are the best you've got - 
don't lose them, either in interest or from.AISD." 

"Expanded program in area of social studies* science and computer tech- 
nology for the elementary child." 

"Program at LBJ should be expanded into the areas of English and Math 
with continuity of both teachers trained in these fields with the 
abilities to deal with gifted children." 

"I feel ^his program is essential for AISD. There are definitely times 
when students have greater capabilities than their other classmates. I 
feel these students need to be stimulated to make them strive for better 
things. 1 feel the length of . time could be expanded to take in more." 
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"I think the greatest justice we can do to this program is to make it a 
continuing program which follows the child from school to school. To 
start a program in one school and bus them to another that doesn't have 
the program is a great disservice to the child and the teachers, at both 
schools. I also feel it is of utmost Importance to work with the teachers 
who have taken the initiative and done the work to provide a G&T program. 
Share their program with other teachers. Find out what makes her or him 
an excellent teacher and try to help the teacher who needs it. 11 

. "1 . Set up programs for lower grades. Why wait to do something about 
these children until fourth grade? I feel their needs are just as im- 
portant as the children who are slow learners or have learning disabili- 
ties. Why allow thera to become bored or uninterested in school which can 
cause poor performance or behavioral problems. (I must add that we have 
been very fortunate that our childr en have had exceptional teachers 
through the years and thankfully we have not had the above problem except 
in one instance) • 

2;. Adapt these programs to the visually handicapped . 

3. Mr. Liebick and Mrs. Sawyer are to be highly complimented for 
their programs this year. They are exceptional and their enthusiasm is 
contagious. 

4 . Extend the classes to cover science and social studies." 

"Laura has enjoyed this year's higher level thinking class and has bene- 
fitted from the program offered. However, I think that the learning 
opportunities offered to her by this class should not be limited to 
'gifted/talented' students. All interested fifth graders could benefit 
from this class and should have the opportunity to join it." 

"I feel that the majority of these questions do not apply to ninth graders 
or are not reliant to this age. The program has challenged and kept 
the interest, of our child, although she has not always liked the assign- . 
raents. _ This\is not a top priority for us (her liking the assignments). 
We do feel this program needs to be continued." 

"It is Important to continue grouping by ability. The best situation our 
child had was in second grade in a total G&T program at Highland Park 
Elementary under Dr. Chapman and Mrs-. Bell. Spending all her day with 
other similar , childr en was the most challenging. The moving in and out 
of programs each year depending on the faculty's ability to 1 put together 1 
a G&T program is very chaotic and has little continuity. We'd support 
a magnet school with an emphasis on languages, language arts, math and 
science. Your questionnaire is difficult to answer; oar child was an 
independent learner, self confident, able. to organize her time prior 
to this year*" 
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"This question is poorly constructed. The responses are directed by 
the wording of the questions. The information thus obtained is of littl 
significance. 11 

"My personal view is that I would prefer to see the program offered to 
those who show a particular strength or interest in a specific subject, 
i.e., an extension of basic curriculum at which they excell. Computer 
is great for those students interested in math, but why not also in- 
corporate harder math problems." 

"I feel the children should have a better understanding of the selec- 
tion criteria." 

"l._For secondary students, elevated grade points for GST courses. 

2. Better communication with parents as to the nature of G&T courses 
in Travis High School. _ . 

3. Eliminate l: minimum number of students in a class 1 requirement and 
limit enrollment to those students who meet the criteriafor admission. 

4. As a parentj I am not fully, aware of the criteria for selection 
of my child for this program and I would like to know. 11 



"1. Student? who take_ GST Science in. 8_th grade should receive credit for 
freshman science if they do well_ enough in the class to skip 9th grade 
science and go directly into Biology. 

2. These students need to be grouped together in Chemistry and 
Physics, etc. 

3. There is a grading problem. My older son never seemed to study 
and. got ah A one semester in Biology. I don't think he did 1/16 of the 
work my younger son does arid he struggles to get .a Brf or A-. — I-mean,— he 
puts in several hours every night! 

4. I think a trip to the UT Biology Labs would be great. I think one 
day of seeing real jobs in scientific areas could be very motivating." 

?T My only concern is that my child has not received credit to distinguish 
her participation in the gifted/talented program. I have seen reports 
where this will change; however , we are moving and the new school does 
provide extra credit for such courses. Seems the school system could 
have addressed this problem before now." 

?l My son has enjoyed most of his advanced classes. I believe he is in 
3 this year (10th). They are tough classes and he does not make as good 
grades as he would if he was in a regular. class. I feel it is not fair 
to these students that are put in these classes that it is not shown on 
their report card or school record that they are in advanced classes. 
My son could probably be making all A f s, but these classes pull his grade 
point down. Some students get in easier classes to make better grades. 
These classes have been good for him, but there, again I feel like these 
special students should have the recognition they deserve." 
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"Objectives should be written, for parents. Activities should be explained 
(in writing) to parents such as a beg inning -of-t he-year list of projects 
Regularly sending work home for parent viewing would help parents stay in 
touch. Recommend a mentor system involving various professions with 
children going through on rotational basis. Recommend a Great Eooks-t^gpe 
program for various levels, with mentors joining in." 

"Yes, I would suggest, having resource people from the University of Texas 
to visit and tell about their departments and their areas of study." 

"Our child's teacher has done an outstanding job as a teacher in this 
program. She is most enthusiastic and has made learning a fun experience 
for my son." - 

"I am very pleased with the program as it now exists and do not feel a 
major revision/reorganization is necessary." 

"Wc feel this is an extremely important and necessary program and sincere- 
ly hope it is continued!" 

"The program with which I am most familiar is the High Level Thinking 
one that operates at Ortega Elementary. I have been impressed with the 
course of 'study 1 and the approach to problem solving • Our child has 
benefitted from the bra in- s t o rra ing 7 synthesizing, analyzing approach to 
learning. We feel that these skills incorporated in the HLT program are . 
valid and workable. in all artas of life and lifetime learning. We would 
like to see more of this style of program in the Gifted-Talented curricu- 
lum." 

"I like: 

1. Independent research, reading, and analyzing. 

2. Creativity: poems,' stories, paragraphs. 

3. The excellent teachers who have given so much to Michael." ^ n 

"1 hope that opportunities for these gifted children will continue. 

My children have all benefitted from these classes, and I hope they will 

continue to do so." 

"As parents, we feel this program is very educational and benefits our 
daughter greatly in the art world." 

"It has been a very benefitting program in view of the budget crisis 
the school district is in. But I think a broader program is needed. 
More emphasis should apply on the basic tools - math, reading, and writ- 
ing. Small items, such as the slide rule in math, and good grammar,, 
should be some of the topics offered." 
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"We were very pleased with the gifted/ talented program, particularly the 
science; David enjcyed and benefitted; We are looking, forward to an 
enhanced program for the sixth grade with even more science^ 1 ' 

"i think the program is excellent^ I would like to see every child have 
basic instruction in drawing, composition, color, shading design and 
perspective as part of their regular school work*' 1 
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Instrument Description: Student Evaluation of the Gifted and falente- Program, 



INSTRUMENT DESCRIPTION: 

Brief Description of the instrument: * * 

th « survey designed by TEA.consisted of sixteen items. The first two identify 
che grade in which the respondent is enrolled and the number of years in which 
the respondent has been participating in gifted and talented programs. The items 
cover various aspects of the program. 



To whom was the instrument administered? 

To students enrolled in .gifted programs in grades five, seven, and nine. 



How many times was tne instrument administered? 
Only once. 



When was the instrument administered? 

The surveys were mailed to instructors teaching gifted and talented programs 
in grades five, seven, and nine on April 13, 1983. Teachers passed it on to 
their students. 



Where was the instrument administered? 
The instrument was administered at the schools. 



Who administered the instrument? 
The instrument is self-administered. 



What training did the administrators have? 
Not applicable. 



e 
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Was the instrument administered under -standardizec conditions? 
No. 1 



Were there problems with the instrument or the administration that 
might affect the validity of the data? 

Yes. Respondents had difficulties limiting themselves to a "yes" or "no' 
alternative in Seme of the items. 



Who developed the instrument? 
-The-Texas . Education Agency.. 



What reliability and vaiidity^gSra are available on the in_<tr>jmftnt ? 
None. 



there norm data available for interpreting the results? 
No f there are not. 
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TEA. Student Survey 
Purpose 

a 

A student survey was conducted to fulfill one of the obligations pre- 
scribed by the terms of the grant from the Texas Education Agency for 
support of a demonstration Gifted and Talented Program • 

The student survey provides information to address the following deci- 
sion and evaluation questions: 

: , Decision Qu estion Pit What components of the present District 
effort, if any, should be modified or deleted? Should any com- 
ponent be added? 

Evaluation Question Dl-1 : What are the Gifted/Talented 
Program characteristics and unique features? 

Procedures 

TEA designed a survey to be administered to all students in Gifted and 
Talented classes funded with state monies in grades five, seven, and 
nine. This survey was sent to 504 students in AISD. 

The survey consisted of sixteen items. The first two identify the grade 
in which the respondent is enrolled and the number of years in the 
Gifted and Talented Program. The other four items are statements^ and 
respondents were asked to ind icate whether they agreed or nc : by selec t- 
ing either a "yes" of 



Surveys were sent to the teachers of programs for the gifted who dis- 

tributed them to their students. When the students had returned the 
surveys, the teacher mailed them to the District f s Office of Research 
and Evaluation for tabulation and analysis. 

In general, the distribution system operated well. The <j>niy minor 
problem was that some completed surveys were received after the dead- 
line prescribed. However, all the surveys were entered*: Into the file. 
The info Ration collected is stored on a magnetic tape 4t\ the University 
of Texas under the code name 0263 GIFTSTUD. The file forfeit :Uf presented 
in Attachment G-l. / • \ / 

; y 

Some problems were found with the format of the survey. Some students 
had difficulties answering the items and needed a] third alternative to 
express something other than a "yes" or "no" answer. 

The survey used -is included in this appendix as Attachment G-2i 
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Results 



Overall, the evaluation of the Gifted and Talent eti Program by the students 
was positive.. The majority of respondents (90%) understood why they were 
selected to participate and what the objectives of the program were. 
Finally, 93% of the respondents said they would like to continue in the 
gifted and talented program. 

A statistical summary of the responses obtained for each item is presented 
in Attachment G-2. 

There were 26 students who wrote comments and opinions. Twenty-five of 
these responses came from fifth graders expressing their appreciation 
for the High Level Thinking program and asking that it be continued. 
The other comment was written by a ninth .grader and' is critical of the 
fact that upon enrolling, she was not given information about the Gifted 
arid Talented programs. Also, the student thinks that the classes of 
the Gifted Program .in her school are "purely advanced academic courses. 11 
All the comments given : by students are included in Attachment G-3'. 
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ATTACHMENT G-2 

STUDENT EVALUATION OF THE GIFTED/TALENTED PROGRAM 

Dear Student: 



We are_reviewing the effectiveness of our gifted/talented (G/T) program. 
We want to know how you would evaluate both the program and its effect oil 
you as a learner. Based upon your participation, indicate whether you agree 
or disagree with the following statements. Also, feel free to make comments 
about the program on the back of the form. Thank you for helping us make • 
the program more effective next year. 

Grade level (circle appropriate gr?.de) : 5=1327«25 9=55. Blank=l8 Other Grade=*l3 
Number of years in the gifted/talented jDrogram: - 



Yes No Blanks 



1. 


I understand why I was selected to participate in the 
gifted/talented program. 


219 


16 


.. s 


2. 


I understand v/hat objectives I am trying to reach in 
this program. 


207 


24 . 


12 


3. 


: I can apply a lot of What I learn in this program to 
my regular classroom work. 


190 


45: 


, 8 


4. 


I find the work in this program too easy. 


33 


194 


16 


5. 


I find the work in this program too hard. 


20 


251 


-99— 


6. 


I have learned research and study skills in this 
program that help me in other classes. 


184 


52 




7. 


I enjoy Working with other students of similar 
abilities. 


227 


13 




8. 


I, am able to keep up in my other classes. 


226 


10 


7 ■ 


9. 


I get to do more independent work in this program; 


iae 


41 


6 ' 


10. 


As a result of program activities, I find it easier 
to solve problems. 


174 


55 • 


44— 


11. 


As a* result of program activities, I am better able 
to organize my time. 


140 


91 


12 


12. 


As a result of program activities, I am able to express 
myself better in writing than I could before. 


-V&7-; 


fsfs- ■ 




13. 


I enjoy school mpre since I started in this program. 


174 






14. 


I would like to continue in the program. 


228- 


10^ 


5 




. ' G-6 ld~ 
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STUDENT EVALUATION OF THE GIFTED/TALENTED PROGRAM 

"I find it challenging." 

"You need an in-between column. 11 

"Yes I would like to be in the honors Geometry program." (3 responses) 
. "The work in this program is just right." (6 responses) ' 



"I think this program is just wonderful!" 

"Some students I can f t stand. I never could organize my time anyway." 
"I doii f t want to do more independent work. 11 
"I love it." 

"I think this program is a very good one because it helps me in my other 
classes also. In doing report and in Social Studies and Health. I like: 
this class because it is very interesting." ;* 

* ■ * . • *" 

"I think that this program is worth it arid I f m glad that we have it 
because it makes the students think harder and it is for people, who are 
High_ Level Thinkers. I dorv T t_want this program to go., to waste because 
I_ like it the way it is. I think that this program should be all around 
the worlds because I love this project." 

"I don It think that the special G/T programs should be discontinued 
because I feel that I am learning a lot more than I would have if I 
would have stayed in class during this hour. I think, that more gifted 
classes should be installed in more.schppls so that kids can have the 
same privileges as the students at Harris." 

_____ ____.■ _ __ »>• _ _ ___ ____ 

"I f eel that we should continue this program because it has helped children 
solve, problems. You can talk to your teacher about any question arid not 
be embarrassed. You can talk to other kids with the same interests and* . 
abilities as you have. _ I think the program, is an outlet to get some 
problems more organized. Please continue this program.". 

"I think that the G/T -programs should be continued. I like them." 

"I think, all g/t programs should be continued. I think I had a great 
year or better year with H.L.T., at least better than it would have been." 

"I really enjoy the program. It makes my work in my other classroom 
easier." : " 

"This program is fun and helpful and if it is discontinued it would be 
a great loss." 
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"I entered as the first 7th grade G/l English class and the first 8th 
grade G/T Math class ip Victoria. The objectives and selection process 
were clearly outlined. I transferred to Austin and nothing was explained 
to me. I wish to continue, but I would rather do more credit Xve work. 
The classes here are purely advanced academic courses. 11 

"I enjoy High-Level Thinking class very much. The work is much more 
interesting than the work I had in my other class because it_ takes 
more thought. Many of my friends are in the class and we all enjoy 
working together. 2 would definitely like to continue the program." 

"This is my first year in this class and I am really and truly enjoying 
it. I would recommend this H.L.T. class to many schools and to please 
keep them in the schools they are already in." . * 

"H.L.T. helps me with a lot of my work. It helps me get along better 
with people." 

"This is my first year_ in this class and I really enjoy it. J I like 
working puzzles and all the other things. We have wonderful discussions 
arid go on to high-level topics which you can't do in a normal class." 

"I feel that this class is_ a wonderful expedience for me to be involved 
in. The class lets me go beyond my level of thinking. I would really 
like to continue this class." ' 

"You learn new concepts. _ Handle yourself in situations. Gain confidence 
in yourself. Meet friends and enemies (whirzh teaches you hew to regain 
friendship or *battle' tactics in 'slight 1 War). 

"I am glad that this gifted/ talented program is at Ortega because in 
other classes if you ask a question the teacher, gives you a quick answer 
like no Or yes. My teacher gives you a full* elaborated interesting 
answer and that one question goes into many more subjects and beyond 
Other levels. I want this to be spread to other schools so gifted people 
can express more of their ideas." 

"I think H.L.T. is fun*. biit we are not in here to have fun* we're here to 
learn, and I think I am learning alot in here. I get to do more things 
by myself and I f m learning alot about things I_ didn't know -for example* 
The Underwater Community, I didn't know alot about that. Arid jay parents 
are glad I am in this class. They think now I'm smarter. Before I 
^asn't getting good grades arid the teacher and I talked it over arid gave 
me confidence that I could get. better grades by doing more work and 

elaborate on things I had to do, and I did. I was getting better and 

my family is proud of that. That's why I still want* to be in H.L.T. and 
let there by H.L.T. in other schools and have it next year." 
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"I would like to participate in this class. again next year because it's 
a class I can look forward to. It is fun but also it's very interesting 
and a great learning experience* Honestly, I like it because it has 
a lot of my friends in.it and I do better work when I am around my 
friends. 11 > 

"I think that this is such a wonderful class. I learn so much. If they 
did not have it I would be so disappointed . You can ask high level 
questions and get a high level answer. This program allows me to use 
my imagination and go beyond normal elementary curriculum. 11 

"i find working with ray colleagues in a H.L.T. program very rewarding* 
The tine I spend in this class is well spent time. 11 

"I would love to continue in this gifted classy and 1 think other people 
would benefit if there were more. I reaily want to stress the fact that 
I am able to use the skills I am taught in this classroom in my other 
classes. If this talented program is not continued I will not be able 
to express myself inore of ten and be abie to go beyond, my regular thoughts 
As^you can see, I am very absorbed in this program. Please continue this 
program." 

"I like this gifted thinking program because I can think more. It helps . 
me think more and put more thought into a question than I normally would 
in clasi. I learn more than I usually do, and I like being fooled and 
fooling other people with brainteasersi 

Another competition I am interested in in High Level Thinking is the 
Future Problem Solving test. It also aliows'ybu to elaborate your think- 
ing. I also like the subjects used in them .because they give you a broad 
variety. Yes, this is it; High Level Thinking, where gifted people can 
feel free to think. I couldn't miss a class, I like it so much. I hope 
I will be able to join Masterschooi this summer i I also can't wait to go 
to tfaiibu Grand Prix." 

"I enjoy H.L.T. and rant it to go on for my sister, my friend's brother, 
etc. I enjoy my friends here and want to stay. H.L.T. is fun and excit- 
ing, especially with my teacher here. 

"I think this program is very ? un _ an ^_i n fc eres 5 in Si_ 1 hope I can be in 
it next year. I have learned a lot in this programs" 

"I think that we should continue this program because it really does 
help us learn, work out other problems, and think. I really love this 
program. And I think if students like us can work and think harder 
than others we should have this program, because this is really helping 
us." 

"I feel that this class could be both educational and informative and is 
a good idea." 
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"I think it would be good^to have a faster class for faster students." 

"I don 1 1 think enough people would sign up for the class. " 

"What should I be learnipg in this program? Some subjects, especially 
English, need to be upgraded." 
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GIFTED AND TALENTED PROGRAM 

APPENDIX H * 

ACTIVITIES OF THE 
GIFTED AND TALENTED EDUCATION TEACHERS 



ins trumen t Descrip tion; Gifted and Talented Activities of Teachers" 



Brief description oi that instrtmehg : 

^^S^?^ ltst Talented Activities Form consisted of two parts. The fir3t part 
aSke v eSp0ndenCS Co ident±f y the area of giftednesa in which _ they worked. The 
second^ part was a list of activities^ and teachers, were asked to mark those in 
which they were involved. .■ ' . " r 



To whom vas the instrument administered ? 

To state-funded teachers of the gifted and talented students. 



; .3bv many times vas the instrument adalni^earad ? 
Only once. 



When wa s - the - instrument adai ni 3 1 1 r c d ? 
It was sent to teachers cn May 9, 1983. 



Where vas the instrument administered ? 

It was. sent to. the Office of Gifted and Talented Education where the teachers 
have their offices. 



Who ad a&iis-s-e-r ed the- ins trucent? 
It was self -admin is teredo 



What training did the adatniseraEors have ? 
Not applicable. m 



4i> 



Was the instrumen t adainis t e r c d uader-^s 1 3nd a rd-i-red -condi t io ns ? 
Unknown. 



\ 



Were there problems with the instrument or the administration that night affect 
the validity of the 3ata? 



None. 



Who developed the instrument ? 

The Off ice of Research and Evaluation. 



axe there norm data available for interpreting the re su-l-ts ? 
None available. 
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Activities of the Gifted and Talented Education Teachers 




'urpose 



A survey was conducted to address thie fallowing decision and evaluation 
questions: 

D ec isi o it- Questdoa Pi' : -What components of 'the^present District 
•effort, if any, should be modified or deleted^ Should any 
components be added? ^ 0 

_' i - 

Evaluation Question Dl-8 : How were„ the District -funded 
teachers of gifted education utilized? What services 
did they provide? 

Evaluation Question Dl-7 : How were the state-funded teachers 
and counselors of gifted education utilised? What services 
did* they provide? 



Procedures 



A survey was conducted' to address the questions stated. Each staff 
member from tfye Gifted and Talented Office was asked to complete a check 
list. This checklist consisted \pf two parts. Part A identified the 
position of the respondent arid trie area of giftedriess in which they 
worked . Part B provided a list of activities. • The staff surveyed were 
asked to select the activities in which they were involved during the 
school year . The checklist was developed by the Office of Research and 
Evaluation, and it was designed with information obtained from previous 
'informal interviews with the Gifted and Talented staff. Attachment H-l 
presents a copy of the instrument used. f 



" ~~* ' Findings 

c 

There were thirteen professionals employed by the District's Office of 
Gifted and Talented Education. One of these was the Gifted and Talented 
Educatiqii Coordinator who resigned in pecember 1982 and was not replaced 
until June 1983. 

In total, eleven surveys were completed and sent to ORE for tabulation 
and analyses. Of the surveys received, seven belonged to state-funded 
staff and four were District-funded personnel. 
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Figure H-I presents the occupations reported by respondents and their 
source of funding, , - ; 



Number 


' Occupation reported 


JJaurce of funding 


2 


teacher/ planner 


State 


1 


teacher 


State .. . 


2 


program manager 


• State 


1 


substitute teacher 


State 


1 


counselor 


; State 


1 


planner - 


State _ 




teacher ■ " - * 


District - " 


1 


program, manager 


District • 









FIGURE H-^l. NUMBER OF OCCUPATIONS REPORTED BY SOURCE OF FUNDING. 

f * * 

Figure. H-r 2 s,hows the areas of giftedness in which the respondents of the 
Checklist of Activities said they worked and the source of funding. - 







• .Area of giftedness 


Source of funding 


cr ea t ive/ pro d uc t iv e t hinklng 


District 


computers 


District 


art (museum education) 


District 


science 


District 


creative and productive thinking 


State 


science ._ " v 


State 


early childhood 


" . State 


future problem- solving * - 


State 


high-legel thinking 


• State 


all areas 


State 



Number 



FIGURE H-2, G/T AREAS .OF MAJOR RESPONSJBILITY OF STAFF 



Part B_of the Checklist of Activities consists of a list of fourteen. 
Identified activities _a|Ld one "other" alternative. Personnel .from the 
Gifted and Talented Office were asked to mark the activities inth^ list 
which correspbnded to the services they provided during the 1982-83 
school year. Figure. H-3 shdws the_ activities listed and the number of 
teachers and/or counselors who marked the item-. * . 
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N of S* N of D** Activities and Services 

1.4 3 Taught courses for the Gifted/Talented students. 

2; 6 3 Provided inservice training for District's teachers 

related to Gifted/Talented education. 

3.4 3 Developed curriculum materials for Gifted/Talented 

courses. 

4.4 - Trained parents of Gifted and Talented students. 

* 

5. 4 - Managed Gifted and Talented Programs (as a 

supervisor or contact person)^ 

■ 

6. 7 . 1 Received inservice training on Gifted and Talented 

Education. 

7 . 7 3 Attended conferences related to Gifted/Talented 

Education. 

8. 1 , - Reviewed Program Plans submitted to the Gifted 

and Talented Office. 

9. 3 2 Submitted Program Plans. 

10. 2 Counseled students. 

11. 6 1 Edited the magazine of Gifted and Talented 

students works. 

!2. 6 2 Contributed to Gifted/Talented newsletter, "Quest" 

13. 2 - Organized Gifted and Talented Programs in the 

schools (i.e.*. helped teachers to start courses 
for the gifted). 

14, 3 - Participated in the organization of Gifted/Talented 

activities at the state level (i.e., state 
competitions) . 

* Number of State-funded Teachers ** Number of District-funded Teachers 



FIGURE H-3. ACTIVITIES AND SERVICES OF THE GIFTED AND TALENTS) OFFICE 
STAFF. 
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lit addition to the_ activities, and services indicated in Figure 
four respondents also chose the "other" alternative. Those respondents 
who marked the "other" alternative were asked to specify. The activi- 
ties and/or services indicated and the source of funding were the 
following: 

Teacher A* District-funded: 



Represented the District by presenting at 
statewide conferences on gifted education. 
Published newsletter statewide highlight- 
ing the accomplishments of gifted students. 
Elicited University of Texas support and 
sponsorship for a statewide meeting of 
gifted youngsters co-sponsored by the AISD. 
Produced educational materials for use in 
Gifted programs here in AISD and around the 
state. 



Teacher B, State-funded; 



Teacher C, State-funded: 
Teacher. D, State-funded: 



Represented the District by presenting at 
statewide conferences on Sifted Education. 
Published newsletter statewide highlight- 
ing the accomplishments of gifted students. 

Presented at a regional conference, 

Correspondence with teachers and parents. 
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fi2 At * Austin Independent school district . attachment h-i 

. Office of Research and Evaluation 

May *9 t 1983 

TO: State Funded Teachers of Gifted/Talented Education 

FROM: Martin Aroceria 

SUBJECT: Activities During the 1982-83 School Year 

The research design for the evaluation of the_State , s_Gifted_arid Ta1 Rented Program Includes 
the following research questions: "How wer^ the State funded teachers and counselor utl- 
11 zed?" and "What services did they provldii?" 

To complete this component of the report, please Indicate what types of activities and 
services ybU were Involved with during the 1982-83 school year, 

A. I WORK AS A I pi ease mark what corresponds): T EACH ER COUNSELOR 

TEACHER'S AIDE ■ OTHER: — 

THE AREA(S) OF GIFTEONESS I WORK WITH IS (ARE) : - 

B. LIST OF ACTIVITIES AND SERVICES. (Please mark what corresponds) 

TAUGHT COURSES FOR THE GIFTED/TALENTED STUDENTS. .: 

PROVIDED INSERVICE TRAINING FOR DISTRICT'S TEACHERS RELATED TO GIFTED/TALENTED 

EDUCATION. 

- DEVELOPED CURRICULUM MATERIALS FOR GIFTED/TALENTED COURSES. 
TRAINEO PARENTS OF SIFTED/TALENTED STUDENTS. 

^ MANAGED GIFTED/TALENTED PROGRAMS Us a supervisor or contact person). 

- RECEIVED INSERVICE TRAINING ON GIFTEO/TAtENTED EDUCATION. 

ATTENDED CONFERENCES RELATED TO GIFTED/TALENTED EDUCATION. 

REVIEWED PROGRAM PLANS SUBMITTED TO ThE GIFTED/TALENTED OFFICE. 

SUBMITTED PROGRAM PLANS . 
COUNSELED STUDENTS. 

EDITED THE MAGAZINE. OF GiFTED/TALENTED STUDENTS' WORKS. 

CONTRIBUTE* TO THE SIFTED/TALENTED* NEWSLETTER "QUEST." 

ORGANIZED GIFTED/TALENTED PROGRAMS IN THE SCHOOLS (I.e., helped teachers to 

start Gifted/Talented courses). 
PARTICIPATED IN THE ORGANIZATION OF PI FTEO/TALENTED ACTIVITIES AT THE STATE 

LEVEL (i.e.* state cbmoetitions) . 

OTHER (pi ease specify) : 



Approved : 



'/ / y 7 , /7/r v. 

tf^^'f ■ ' ■ ' - ^ • Approved: /T, J? *s /'.-*. fr;t 



^Director, Research and EvalUatJan 'Asst. Superintendent, Elementary Ed* 



Approved: _^^^g^^^^ 1 ^^l<^^^ =fi ^_ 
Asst: Superintendent, Secondary Ed. 



Please return to: 

.Martin , cena - 
Administration Building 
3ox 79 



